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Strategic Priorities 2017-18 School Development Plan 2017-18 -  Evaluation on Success and Next Steps 
 Early Years Foundation Stage Key Stage 1  Key Stage 2 

Objective 1 
To maximise the achievement of all groups of pupils, regardless of barriers, to achieve the highest possible outcomes, through the provision of high 
quality, engaging, challenge curriculum, coupled with effective, bespoke support in the classroom and through interventions  
Improve pupil experiences and promote their 
aspirations by developing an inspirational and 
creative workforce with evident passion and 
enthusiasm for learning 

EYFS – moderated complimented the 
staff on engaging pupil experiences 
 
 
 
 
 
 

Governors feedback was very positive 
Parent assemblies 
Website 
Displays 
Trips and visitors 
 
 
 
 
 

Sparkly starter and Hook ins at start of 
units inspire.  
Use of Dram in English – eg) Alice 
Focus on high quality texts has engaged 
the children 
Roman day – practical learning 
 
 
 
 
 

To use the Learning Challenge Curriculum 
Framework to secure planning approaches which 
provide opportunity for the development of 
mastery and deeper mastery across the 
curriculum 

Outdated planning and changes in staff 
meant plans weren’t as effective as they 
could have been. Now changing long 
term plans, using abacus for maths and 
developing mastery for 2018-19 

S planning – planning for higher order 
questioning and building on prior 
knowledge with skills being applied in 
different genres or contexts 

Focus English planning has evolved 
throughout the year. More 
objective/progress led. Foundation 
subjects planning – key questions frame 
the topic well. 
There is more work to do on GD in 
foundation subjects and planning needs 
to link better to learning instead of 
activity 

To ensure provision for more able learners 
enables these pupils to extend from being secure 
against age related expectations (ARE) to working 
at a deeper mastery level (DM) across a breadth 
of content. 

Long term plan to ensure master is 
planned for across the curriculum from 
the start. 

Year 1 – range of ability makes it difficult 
to push the HA children to a deeper level 
– particularly in maths 
Year 2 – Intervention time has happened 
to allow teaching of GD objectives 

Maths S planning ensures GD provision 
English challenges planned in for GD 
tasks. S plan in September will help.  
Limited provision for GD in planning 

Ensure that whole class teaching promotes good 
or better progress of all pupils, including those 
pupils who are disadvantaged or vulnerable 

Good progress throughout, including PP As teachers we ensure this group of 
children are able to access the working 
through questioning. We all encourage 
independent work. TAs need have more 
of a supportive role during class inputs 

Maths gaps were highlighted early in Y4 
and planning closed these gaps. 
Adapting planning and moving learning 
on. Questioning – prove it etc. Sentence 
stems in English to push children. 

To secure the most effective possible support for 
all SEND pupils in order that they achieve well 

Carefully thought out interventions and 
classroom strategies 

Individual learning pathways allow a 
clear picture of targets for teachers and 
TAs to work on 

Targets in JWM have been more 
focussed however individual learning 
pathways implemented from September 
will really improve provision. 

To raise self-awareness and self-esteem of pupils 
through extended offer of Forest Schools 
sessions  
 

EYFS have started their own Forest 
School sessions and plan to target prime 
areas of learning in September 2018 

N/A Noticeable increase in self-esteem for 
specific children. Children animated and 
happy after sessions. Huge enjoyment 
and engagement. Children would benefit 
from going for longer periods. 
 
 



 
 

Objective 2 
To establish a secure, accurate and informative whole school assessment framework, which enables progress and attainment across the school to be 
reliably measured and evaluated. 
To establish a secure and accurate whole school 
Assessment framework which enables progress 
and attainment across the school to be reliably 
measured and evaluated. 

 KPIs are broken down on mark books 
which are useful. Interim framework 
allow opportunity to spot gaps which 
informed planning 

Long term plans in reading, writing and 
maths – framework is clear and KPIs 
matched to focus planning. 

To ensure the accuracy, consistency and reliability 
of assessment judgements against ARE. 
 
 

In school, pyramid and external 
moderation, assessment procedures 
were complimented as a strength 

Moderation events have been helpful Moderation at Pyramid level was 
beneficial and more so than with WAT. 
Reading pathway booklet include 
guidance for Greater Depth which will 
help in Sept 18. Something similar is 
needed for writing. 

To create a bespoke, simple and effective tool as 
the principal means of tracking and measuring 
pupil progress across the school, in line with 
guidance from Ofsted advisor 
 

 Some staff would like to review 
assessment of foundation subjects. Eg) 
suggestion to use SPTO for foundation 
subjects or consider assessment tool in 
Focus which links to the planning.  

Marks books 

Objective 3 
To maximise achievement in English by ensuring that pupils develop secure, age appropriate skills in spelling and handwriting 
2017-18 
Ensure that planning, teaching and assessment of 
spelling, addresses all NC requirements. 
 
2018-19 
Ensure that planning, teaching and assessment of 
grammar and punctuation addresses all NC 
requirements. 
 

All EYFS requirements addressed plus 
introduction of some KS1 requirements 
 
 

Year 1 have used Letters and Sounds 
Year 2 No Nonsense and Spag.com 
 

No Nonsense gives a simple overview 
but needs adapting. Spelling rockets for 
common exception words work well. 
Spelling data – Year 4 good outcomes. 
Year 3 possible drop off to be explored. 
Profile has been raised for spelling in 
terms of marking, expectations, light 
boxes and editing.  Focus has limited 
SPAG, which we need to personalise. 
Review Feedback (marking) policy may 
be helpful in 18-19 

Review and monitor handwriting, presentation 
ensuring expectations are consistently high 

 Individual handwriting target given in 
English books is more beneficial that 
standalone handwriting lessons. Nearly 
all Year 2 can join up. We are using 
Penpals but don’t like that some letters 
are not joined. Twinkl have a handwriting 
scheme which looks good. 
 

Expectations high in KS2 
Presentation has improved and other 
colleagues have commented at 
moderation. Children are keen to achieve 
a pen licence – they try hard. 

Objective 4 
To maximise achievement in Maths by ensuring that pupils develop secure, age appropriate skills through the continued implementation of the 
Singapore Maths approach via ‘Inspire’ 
Ensure ongoing CPD support for class teachers to 
ensure high quality teaching and learning in 
mathematics 
 

CPD has been tailored more to KS1 and 
KS2. HD has been asked to plan for more 
CPD for maths for EYFS going forward. 
 

We would like more opportunity for 
team teaching 
 
 

HD planning sessions have been very 
positive, as has team teaching. Tracy 
from Inspire was well received and S plan 
approach is working really well. 



  
 

  

To further improve pupil achievement in 
mathematics through the continued 
implementation of the Singapore Maths 
approach via ‘Inspire’ 
 

Not Applicable Resources available is very positive. All 
children like resources to support their 
learning or prove their answers. 

Data suggests yes! Personalised 
curriculum for ARE-4 is needed and pre-
teaching for ARE-2 need to be 
timetabled. 

Objective 5 
Improve attendance to above the national average  
Improve attendance to above the national 
average  
 

Too many EYFS children are taking term 
time holidays however there is evidence 
that meetings to tackle poor attendance 
are having an impact. Examples available. 
 

 JWM have been difficult conversations 
but have had impact. Certainly FP 
Warning letters have had impact on 
some pupils’ attendance. Staff have used 
informal incentives in class i.e.) IPad time 
if in at least 4 days. Attendance 
improved as a result. 

Objective 6 
Leadership – To support all colleagues to understand and implement well established and effective school systems ensuring a consistent approach to 
teaching, learning and assessment and maintaining very good outcomes for pupils 

To ensure a consistent approach to teaching, 
learning and assessment and maintaining very 
good outcomes for pupils 
 
 

 Not applicable in EYFS due to staffing 
career stages. New EYFS leader had 
realistic and helpful targets set. 

Feedback very useful from weekly 
monitoring. Felt feedback was positive 
and gave us a clear focus for our targets. 
It gave a bigger picture of our teaching. 

Maths and English – consistent approach 
to teaching and planning 
Helpful feedback from observations. 
Assessment of foundation subjects is 
lacking structure. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 

 

 



RATIONALE FOR IMPROVEMENT PRIORITIES 

• When reflecting on outcomes for 2017-18, it is essential to consider the school’s context in terms of recent staffing changes and the reduced leadership capacity.  

• In addition, specific children required high levels of support due to behavioural difficulties linked to mental health and personal circumstances.  

• Alongside this, the school had to manage some issues relating to premises which proved time consuming and an unwelcome distraction to strategic work of the school.  

• Ongoing financial pressures are causing the SLT concern and the limited budget is starting to impact on the level of support and quality of provision on offer. TA support 
has reduced overall with no support in the afternoons in Key Stage 2 and we no longer employ a specialist teacher for MFL. 

• During 2017-18, 5 class teachers were NQT. All completed their NQT year successfully, following a programme of support provided by the Deputy Headteacher, alongside 
external providers.  

• We begin this new academic year with a full complement of Phase Leaders. Whilst all are new to this level of leadership role they all have willingness to grow and develop 
so that they contribute fully to the strategic work of the school. 

• Ferndown First School has been asked to expand to three form entry in EYFS for this year. There was associated logistical and organisational challenges around this 
expansion, with disruptive building work throughout the summer holiday.  

• Governors have recently reviewed their roles and responsibilities and we begin the new school year with a clearer Governance structure. 

• Our approach to assessment has been refined with clearer connection between the taught curriculum and assessment at sensible intervals throughout the year.  

• In addition, we have implemented a bespoke system to accurately and more fairly measure the progress of children working well below age related expectations (ARE-4) 

• To support the Senior Leadership in managing an increasing case load of vulnerable children, some at risk of harm, the Governors are currently recruiting a School Support 
Worker 

DISADVANTAGED 

GAP 

 

• The disadvantaged gap this year at the end of Key Stage 1 is notable.   

• These results indicate that further work on narrowing the gap for these children needs to be undertaken 

• The disadvantaged gap trend data (average from 2016 to 2018) indicates that the school has a lower than Dorset gap in reading and maths 
and one percentage point higher than Dorset gap in writing.  This would suggest that the increase in the disadvantaged gap for 2017 to 
2018 KS1 outcomes is cohort specific.   

• The school is determined to address this and the school development plan should be focussed on raising the attainment of vulnerable 
groups including disadvantaged pupils and SEND. 

SEND • The school needs to raise attainment for SEND and PP children. This will be a challenge. The overall achievement and progress of Year 2 
did not match the trend the school had previously achieved. This was predicted and there are contextual reasons for this, taking into account 
the large number of SEND children with emotional and learning difficulties in that cohort. 

• Writing for the least able children needs to be improved. Writing attainment moves from a strong position in EYFS and Year 1 to just below 
the national in years 2 to 4.  The gap between the national and the school is growing.   

ASSESSMENT • The school needs to develop work already started on a bespoke system of tracking and assessment for pupils working at ARE-4, to fairly 
reflect their progress against realistic and achievable milestones.  

• In Maths we will support teacher assessment judgements through the introduction of termly assessments that aid precision teaching by 
highlighting areas of maths that need to be taught per pupil/group/class. This is going to be mirrored to provision and ensure assessment 
match the teaching that term. 

• Create guidance for GD in Year 3 and 4 for writing, in collaboration with schools in the local pyramid so that shared criteria is used to 
identify GD learners at local moderation events 
 



ENGLISH • In phonics the school was above the NA with 87% meeting the check.  

• Reading is a strength in the school. Children make significant gains in their progress in EYFS. These continue in KS1 and Years 3 and 4. In 
reading attainment is above the national for SEND in EYFS but falls below in KS1 before rising to above in KS2.  

• In reading 40 SEND children made good progress of which 10 made accelerated progress, so narrowing the gap in their reading. 11 children 
fell back in their attainment. The vast majority were in year 2 and were all in receipt of interventions. 

• Writing for the least able children needs to be improved. Writing attainment moves from a strong position in EYFS and Year 1 to just below 
the national in years 2 to 4.  The gap between the national and the school is growing.   

• Work scrutiny shows a continuing need to maintain high expectations of the basics in spelling, grammar, punctuation and handwriting. 
Some progress has been made but there is a way to go. 

MATHS • Maths attainment is generally good, predominantly tracking along in line with the national for children attaining at the expected standard.  
The rise in year 3 will need careful monitoring to ensure that this cohort continue this level of success in year 4.  The number of children 
attainment at greater depth is above the national in EYFS and years 2 and 3 and falls below in years 1 and 4.  Continued work on 
understanding the difference between mastery and greater depth next year will need to be a focus. 

• The vast majority of the drop off is due to children moving from ARE to ARE-2.  This indicates that the current provision is demanding and 
moving at a pace that is not allowing the more vulnerable lower end learners to master.  As such, the school has researched and sourced a 
scheme which is closely aligned to the national curriculum and expectations and encourages a mastery approach in its teaching and through 
the intelligent practice.   This alongside further CPD into which concrete resources and pictorial representations support conceptual 
understanding will support improved outcomes for this cohort. Provision for SEND mathematicians will be a priority next year. 

EYFS • By end of EYFS, attainment is above national with a GLD of 75%.  Both boys and girls are above Dorset. 80% (4/5 children) in receipt of PP 
achieved the GLD. Though not as high as last year the school is still above Dorset and probably the NA though not significantly.  

• In EYFS, the attainment gap between PP and non PP compares favourably to Dorset and probably the national average with all 5 PP children 
achieving ARE. The school has compared the broader areas of learning to the Dorset outcomes to identify any strengths or areas for 
improvement.  It recognises the slightly lower % of children exceeding than is typically achieved in Dorset  

• The baseline assessment provides good evidence to demonstrate a lower than typical attainment on entry. This is verified by external 
assessment using CEM Durham Baseline tool, as a separate measure.  

• The discrepancies in Listening and Attention, Speaking, Self Confidence and Self Care are known by the school and the school feels that 
original baseline assessments on entry may have been too generous.  

• Maths provision is certainly an area of focus for the coming year, with the school recognising an imbalance in opportunities to secure good 
understanding of basic mathematical concepts. The timetable was heavily focussed on Phonics.  

• A new Maths scheme has been implemented since September 2018 (Abacus) which will support the EY teachers to deliver a more balanced, 
varied maths curriculum. 

• Boys PSED and CL is a concern, with less boys achieving the goals in these areas, when almost all the girls in this cohort did. With 3 YR 
classes this year the school is aware that the SEND number of children in this cohort has increased and has set out in the new 2018-2020 
SDP how it needs to raise attainment for PP and SEND children in this cohort.   

CURRICULUM • A review of the school’s curriculum took place in the summer term. Using the school’s ‘The Learning Challenge Curriculum’ guidance 
Governors and the SEP questioned children about the learning that had taken place.  

• The children in Year 3 showed a very good level of knowledge and understanding about the questions they were asked. The children were 
able to articulate what they had learned in the autumn topic. Although of different ability all the children were able to explain in their own 
way what they had learned. Some were able to talk in detail about a range of areas of which they knew a great deal.  



• From the planning and guidance the school provides for their teachers we were able to see that the learning journey set out for this topic 
had been well followed by the staff and consequently the children had learned very well. The work in books showed good presentation and 
was neat, carefully set out and showed how their work had improved over the year.  

• The children in Year 4 were able to share their knowledge about The Houses of Parliament and about buildings in London. From talking to 
them this knowledge had been gained on their visits to London. The children were less sure about London itself, the River Thames and its 
importance as a capital city. Some of the focused learning identified in the guidance and planning had not taken place. Knowledge about 
this topic was sometimes sporadic. It was not apparent what learning had taken place in lessons over and above the London visit.  

• From the planning and guidance the school provides for their teachers it was very difficult to see the learning journey of the children and 
there was little evidence that children’s learning had been supported by the excellent guidance that was available for each topic. The 
teachers will need to review how they plan to ensure that the available guidance is used.The children presented their work in a neat, careful 
and well-written way and clearly take a pride in their work. Teachers will need to review their planning so that more opportunities to record 
topic work is given. 

ATTENDANCE 

• Attendance has improved over the past 4 years. The low attendance, 89.8%, of children with Education Health Care Plans for 2017-18 stands 
out, being below 90%. This is due to the ill health of the children and other issues the school dealt with. The school is aware of the 
differences between PP and non-PP (1.5%) and SEND and non-SEND (1%). The SLT, usually the Headteacher, has dealt with attendance and 
taken on that responsibility in the past but the school is now appointing a School Support Worker whose responsibilities will include 
attendance, children’s welfare and safeguarding. 

LEADERSHIP 

• We begin the 2018 academic year with three Phase Leaders in post. All are new to the role (two since April and one since September) and 
will require support to develop their leadership skills to the level required to effectively support the established SLT. There is a need to build 
greater capacity in terms school wide Leadership and Management. We need Phase Leaders to fully understand their roles and 
responsibilities and we need to support them to enable them to have a direct impact on improving standards across the school. 

• The New Ofsted Framework will place a far higher importance on the value of Curriculum intent. Subject Leaders will be supported to 
understand the importance of having a vision for their subject area. They will be given an opportunity to develop and refine their vision and 
explore ways in which they can advocate for their vision to ensure we continue to offer a broad and balanced curriculum. They will be 
challenged to think creatively about the potential for enrichment in their subject which will support lessons in school, enhance 
extracurricular, provision and home learning. 

• Governors have acknowledged the need to develop their effectiveness, to continue to support and challenge the school. Many Governors 
are quite new to the role and eager to make a greater contribution. A clear Governance structure is required with all Governors 
understanding their roles and responsibilities. New committees with a clear remit will be set up to ensure Governors carry out their roles 

• The support from our local authority is minimal and there has been a noticeable increase in the number of local schools joining a MAT. 
There is a growing need to explore the benefits of joining a multi academy trust to improve the standards across the school and to build 
opportunities for collaboration with likeminded schools. 

 

 

 

 

 

 



 

HEADLINE SCHOOL IMPROVEMENT PRIORITIES September 2018- and July 2020 

Pupil Outcomes 

✓ Raise attainment for children eligible for pupil premium funding who are below age related expectation in maths and writing in KS1 and KS2. 
 

Teaching, Learning, Assessment 
✓ To maximise the achievement of all pupils with SEND, so that they achieve the highest possible outcomes, through the provision of effective and 

appropriately differentiated additional teaching methods that are personalised to suit their specific needs. 
✓ Embed a bespoke system of tracking and assessment for pupils working at ARE-4, to fairly reflect their progress against realistic and achievable 

milestones 
✓ To maximise achievement in English by ensuring that pupils develop secure, age appropriate skills in writing, with a focus on grammar and 

punctuation 
✓ To maximise achievement in Maths by ensuring that pupils develop secure, age appropriate skills through the continued implementation of a 

mastery approach  
✓ To establish a secure, accurate approach to assessment of the foundation subjects  
✓ Develop further opportunities to enable children to achieve greater depth in all subjects. 
✓ To enrich the curriculum through the use of knowledge organisers and responsive teaching to support children learning more effectively 

 
To build on and maintain the high standards of Personal Development, Behaviour and Welfare through:  

✓ Improving attendance rates for pupils eligible for pupil premium and reduce the number of children who are persistently absent from school 
✓ Continuing to try to reduce the number of parents taking family holidays during term time 
✓ Introducing an effective framework to promote and protect the emotional wellbeing and mental health of the whole-school community 

 

To further develop Leadership and Management by: 
✓ Ensuring that all teachers are accountable leaders of learning who focus on aspirational progress for all learners 
✓ Developing the role of the Middle and Subject leaders, so that they can hold teachers to account 
✓ Further developing the role of Phase Leaders 
✓ Reviewing and strengthening existing Governance leading to clear impact on school improvement  
✓ Enhancing opportunities for children to develop personal leadership qualities 
✓ Explore the benefits of joining a multi academy trust to improve the standards across the school and to build opportunities for collaboration with 

likeminded schools. 

 

 

 

 

 



 

Pupil Outcomes  
To raise attainment for children eligible for pupil premium funding who are below age 
related expectation in maths and writing in KS1 and KS2. 

 
 

Leader Responsible 
Holly Doswell 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

Raising attainment for children eligible for 
pupil premium funding who are below age 
related expectation in maths in KS1 and 
KS2. 

• Staff training in timely quality 
feedback. 

• Ensuring PP books are given priority 
marking 

• CPD for SLT in best practice to support 
pupil premium children 

• Implementation of school wide Power 
Maths mastery scheme with same day 
intervention and pre-teaching  

• Pupil Progress meetings half termly for 
focus PP children 

• Link performance management 
objectives to the effective provision for 
children with SEND and those eligible 
for pupil premium funding. 

 

 • PP children below age related 
expectations (ARE-2) make 
accelerated progress and 
close the gap. 

• % of PP children attaining at 
ARE in maths rises. 

• The gap between whole 
school PP and KS1 national 
other reduces (currently 11%) 

• INSET on quality feedback – 
when and how. 

• 7/11 DZ training for SLT 

• 23/ 11 Independence 
Training for Learners SENSS  
INSET day 

• Jan / Feb 2019 Difficulties 
with maths and Dyscalculia 
SENSS  Twilight 

• Jan / Feb 2019 Supporting 
pupils with ADHD.  EP 
Twilight 

• Purchase of Power Maths 
Scheme 

• Sept inset on how to deliver 
and implement Power Maths. 

• Half termly pupil progress 
meetings 

 

 
Raising attainment for children eligible for 
pupil premium funding who are below age 
related expectation in writing in KS1 and 
KS2. 

• Staff training in timely quality 
feedback. 

• Ensuring PP books are given priority 
marking 

• CPD on QFT for children with SpLD and 
literacy difficulties. 

• CPD for SLT in best practice to support 
pupil premium children 

 • PP children below age related 
expectations (ARE-2) make 
accelerated progress and 
close the gap. 

• % of PP children attaining at 
ARE in writing rises. 

• The gap between whole 
school PP and KS1 national 
other reduces (currently 19%) 

• INSET on quality feedback – 

when and how. 

• 14/11 Ready, Steady, Write: 

Strategies to support the 

development of handwriting 

SENSS  / OT Twilight 

• 7/11 DZ training for SLT 

• 23/ 11 Independence 

Training for Learners SENSS  

INSET day 

• 7/1/19 High Quality 

Teaching in the Primary 

• Monitor how pupils are 
taking their learning 
from interventions into 
the classroom. 

• Monitor the quality and 
impact of feedback, 
looking for sustained 
improvement and 
progress in books. 

•  



• Pupil Progress meetings half termly for 
focus PP children 

• 1:1 writing tuition with Writers wheel 
with writing teacher. 

• 1:1 SpLD support for children who are 
significantly behind age related 
expectations. 

 

School for Learners with 

Dyslexia, Literacy and 

Memory Difficulties. SENSS  

INSET day 

• Jan / Feb 2019 Supporting 

pupils with ADHD.  EP 

Twilight 

• Half termly pupil progress 
meetings 

Raising attainment for children eligible for 
pupil premium funding who are below age 
related expectation in writing in EYFS. 

• Use EEF research to find a commercial 

intervention programme with proven 

impact on early speech and language 

skills. 

 

 
 
 

• By the end of EYFS, children 
eligible for pupil premium 
funding will be able to read 
and spell cvc words 
containing the first 40 
graphemes, forming the 
letters correctly. 

• Training for SLT in learning 
environments which promote 
speech and language 
development. 

• Possible outreach support 
from Linwood. 

• Purchase and implement a 
commercial speech and 
language intervention 
programme e.g. talk boost. 

• Maintain additional SENCo 
capacity to support this area 
through the employment of 
SLCN teacher. 

•  

• Monitor the progress 
made by children in 
communication and 
language in EYFS. 

• Monitor the progress 
and attainment in 
reading and writing. 

• Monitor the EYFS 
classrooms for the 
development of 
language. 

Increased attendance rates for pupils 
eligible for PP. 

• Employ Key family support worker to 
monitor attendance weekly and bring 
issues to the attendance leaders 
attention.  To work with specific 
families to increase attendance. 

• Run a breakfast club. 
 
 
 
 
 
 
 
 

 
 
 

• Overall PP attendance 
improves from 95.3% to at 
least 96% (in line with average 
national attendance) 

• Funding for some subsided 
breakfast club spaces for PP 
families. 

• Employment of pastoral key 
worker. 

• Regular monitoring of 
attendance of children 
eligible for PP funding.  

• Monitor trends of 
families with whom we 
have provided pastoral 
family worker support. 



Ongoing School Evaluation 
Autumn 
 
 
 
 
 
 
 
 
 

Governor Monitoring 
 

Spring 
 
 
 
 
 
 
 
 
 

 

Summer 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 



Teaching, Learning, Assessment - SEND 
To maximise the achievement of all pupils with SEND, so that they achieve the 
highest possible outcomes, through the provision of effective and 
appropriately differentiated additional teaching methods that are personalised 
to suit their specific needs. 

 

Leader Responsible  
Holly Doswell 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

To develop a CPD programme 
to ensure staff are 
knowledgeable in the needs of 
pupils with commonly found 
SEND and strategies to 
support them achieve in the 
classroom. 

• Organise a calendar of 
INSET which reflect the 
predominant needs of our 
children and SEND register. 

• Monitor the 
implementation of the 
INSET delivered. 

• Track the impact of the 
INSET delivered through 
curriculum data, 
standardised test data and 
other forms of data e.g. 
learning pathway trackers. 

• Survey staff to find a 
baseline and review for 
confidence and knowledge 
of common SEND. 

• Organise a calendar of 
CPD for TAs which allows 
skilled TAs to provide CPD 
in areas of their own 
expertise for their 
colleagues. 

 

October 2018 • SEND progress data indicates 
that a greater % of SEND 
children are making accelerated 
progress and narrowing the gap 
between their attainment and 
the national expiation for their 
age. 

• Tracking of individual plans and 
assessment of small steps of 
progress indicates that SEND 
children attaining at ARE-4 are 
making accelerated progress 
using the measure of 60% of 
targets met each half term. 

• Published and school data 
indicates that the school falls in 
line with or exceeds national and 
Dorset attainment levels for 
attainment for children with 
SEND. 

 

• 14/11 Ready, Steady, Write: 
Strategies to support the 
development of handwriting 
SENSS  / OT Twilight 

• 23/ 11 Independence Training for 
Learners SENSS  INSET day 

• 7/1/19 High Quality Teaching in 
the Primary School for Learners 
with Dyslexia, Literacy and 
Memory Difficulties. SENSS  INSET 
day 

• Jan / Feb 2019 Difficulties with 
maths and Dyscalculia SENSS  
Twilight 

• Jan / Feb 2019 Supporting pupils 
with ADHD.  EP Twilight 

• 23/1/19 / 13/3/19 Staff member 
attend EP run course on Managing 
Individual Challenging Behaviour 
and then lead staff INSET. 

• Staff survey indicates a raise 
in confidence and knowledge 
in securing good outcomes 
for children with dyspraxia, 
dyslexia, literacy and maths 
difficulties, ADHD, anxiety, 
SLCN and ADHD. 

• Teaching and learning 
monitoring indicates that all 
vulnerable learners are 
engaged, independent and 
working on their personalised 
next steps. 

• Staff demonstrated through 
their planning and pupil 
progress meetings the 
barriers identified and 
provision in place to 
overcome these. 

To embed a bespoke system 
of tracking and assessment for 
pupils working at ARE-4, to 

September 
2018 to July 
2019 

• Tracking of learning pathways 
indicates that ARE-4 children are 
progressing in their small steps 

• Progressive pathway tool to aid 
assessment and identification of 
next steps. 

• Monitoring of planning 

indicates that individual 



fairly reflect their progress 
against realistic and achievable 
milestones. 

• Develop a progressive 
learning pathway tool for 
assessing small steps for 
reading, writing and maths 
for children working at 
ARE-4. 

• Establish a calendar of 
assessment and target 
setting for the year, which 
ensures that half termly 
assessment and target 
setting for ARE-4. 

• Monitor the outcomes for 
pupils through their 
individual plans. 

• Monitor the planning and 
provision in class for ARE-4 
and other SEND children in 
class. 

of learning and moving from one 
developmental stage to the next 
within the year in reading writing 
and maths. 

• Tracking of learning pathway 
assessments indicates that 
children sustain the gains they 
make and do not need to repeat 
previous met targets. 

• Staff are able to talk confidently 
about where there are-4 children 
are in their learning journey, 
what their next steps should be 
and which provision should be 
put in  place to support them. 

• Time to assess and set new 
targets. 

• Sept INSET to launch the tool and 
the planning structure. 

 

targets have been identified, 

planned for and put in place. 

• Tracking data from individual 

plan monitoring indicates that 

children are making 

accelerated progress (at least 

60%) of their targets. 

• Monitor the assessment half 

termly to ensure that children 

are moving forward in their 

learning and progressing 

from one developmental 

stage to the next. 

 

To increase parental 
engagement of vulnerable 
groups with a particular focus 
on parents of children eligible 
for PP and parents of children 
with SEND. 

• SENCo to send invite to all 
SEND parents at the 
beginning of the year to an 
additional consultation 
appointment. 

• Run parent workshop 
evenings on Independence 
Training for Learners 
approach. 

• Run parent workshop on a 
maths / literacy mastery 
approach – ‘don’t judge by 
quantity and pace’. 

• Hold coffee mornings for 
invited parents to discuss 
issues relating to the SDP 

Throughout 
the year 

 
 

• SEND progress data indicates 
that a greater % of SEND 
children are making accelerated 
progress and narrowing the gap 
between their attainment and 
the national expiation for their 
age. 

• Tracking of individual plans and 
assessment of small steps of 
progress indicates that SEND 
children attaining at ARE-4 are 
making accelerated progress 
using the measure of 60% of 
targets met each half term. 

• Published and school data 
indicates that the school falls in 
line with or exceeds national and 
Dorset attainment levels for 
attainment for children with 
SEND. 

• Set up tracking on SPTO to 
monitor the attendance at parent 
consultation evening and pupil 
participation in extra-curricular 
opportunities. 

• Pastoral Support Worker post 
created to support direct targeted 
communication with vulnerable 
families and to host coffee 
informal meetings to discuss 
identified issues.  

• Monitor attendance at 
parent’s evenings, parent 
workshops and extra-
curricular opportunities. 

• Monitor the attendance of 
vulnerable families. 



e.g presentation, 
attendance. 

• Raise awareness of extra-
curricular opportunities 
through direct targeted 
communication.  

• 80% attendance of vulnerable 
families at parent consultation 
appointments. 

 

To ensure that all teachers are 
accountable leaders of 
learning who focus on 
aspirational progress for all 
learners. 

• Hold half termly pupil 
progress meetings with 
Inclusion Leader, termly 
meetings with all SLT.  

• Regular book and work 
scrutiny in phases with a 
focus on vulnerable pupils.  
Findings shared and 
resulting actions agreed. 

• Teacher regularly reflect 
and adapt planning based 
upon their formative 
assessment of the progress 
of vulnerable pupils. 

• Link performance 
management objectives to 
the effective provision for 
children with SEND and 
those eligible for pupil 
premium funding. 
 

 

Half termly 
 

• SEND progress data indicates 
that a greater % of SEND 
children are making accelerated 
progress and narrowing the gap 
between their attainment and 
the national expiation for their 
age. 

• Tracking of individual plans and 
assessment of small steps of 
progress indicates that SEND 
children attaining at ARE-4 are 
making accelerated progress 
using the measure of 60% of 
targets met each half term. 

• Published and school data 
indicates that the school falls in 
line with or exceeds national and 
Dorset attainment levels for 
attainment for children with 
SEND. 

• Teachers identify through their 
own monitoring, tracking and 
reflections where provision is 
successful and where changes 
need to be made. 

 
 
 
 
 
 
 
 
 
 
 

• Half termly pupil progress 
meetings  

• INSET on how to use the tracking 
tools, reflect on individual’s 
progress, set targets and 
outcomes. 

•  

• Monitor how planning is 
adapted based upon 
formative assessment. 

• Monitor the progress data of 
vulnerable groups. 

• Monitor the effectiveness of 
provision in the classrooms. 

• Monitor the accuracy of class 
teachers reflections and 
evaluations from teaching 
and learning observations. 

• Monitor the impact and 
effectiveness of class and 
phase action planning as a 
result of work / book scrutiny. 

 



Ongoing School Evaluation 
Autumn 
 
 
 
 
 
 
 

Governor Monitoring 
 
 
 
 

Spring 
 
 
 
 
 
 
 
 

 

Summer 
 
 
 
 
 
 
 

  

  



Teaching, Learning, Assessment – Early Years 
To maximise achievement in the Early Years Foundation Stage 
 

Leader Responsible 
 
Caroline Cload 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

Raise attainment in PSED 
 

Termly All pupils to achieve ELG in PSED. -Specialist support from Sue 
Laughland.  
-Flexible deployment of 
staff to allow focus on PSED 
on an ongoing basis. 

Discussions with children. 
Termly data. 
Learning walks. 

Embed a mastery approach in maths to 
ensure children are ready for KS1 
expectations. 
 

Termly All pupils to make good progress in 
maths. 

-Abacus scheme of work to 
feed in to Power Maths. 
-Maths flashcards for home 
learning. 
-Revised timetable to allow 
for deeper understand in 
extended maths sessions. 

SLT through termly data 
progress analysis 

Improve parental engagement. Ongoing 
 
 

Parents feel confident to support their 
children in their learning. 
 
All children make good progress in all 
17 areas of learning. 

-Evidence app 
-Weekly phonics/maths club 
-‘All About Me’ Parental 
questionnaire on entry 
which feeds into baseline 
-Parent information 
sessions for new cohort 
during Summer term on 
Prime areas 
 

Analysis of parental take-
up at meetings, 
questionnaire feedback 
and levels of engagement 
in the school.  
 

Improve outcomes across all 17 ELGs for PP 
children. 

Termly 
 
 

Pupils eligible for PP make accelerated 
progress and begin to close the gap. 

-Targeted teacher-led 
interventions putting PP 
children first. 
-Classroom teaching is 
planned with the next steps 
of the PP children in mind 
first. 
- Revised timetable to allow 
for deeper understanding in 
extended literacy/maths 
sessions. 
-Share pre-school specific 
GLD to feeder pre-schools 
-Share examples of ELG 
writing with pre-schools 

Pupil Progress Meetings. 
Termly Data. 



-Target parents with 
children eligible for PP first 
for invitations to 
information sessions, help 
with Evidence app, Fun with 
Phonics etc. 

Consider use and format of learning label 
in maths and literacy in EYFS. 
 
 

Autumn 2 - 
2018 

A revised learning label will result in 
clear, positive feedback at an age 
appropriate level. Children will 
understand their next steps and will 
take responsibility for these.  
All children will make good progress 
in maths and literacy. 

n/a Book scrutiny 
Discussions with children 
Termly data 

Raise attainment in Physical Development. 
 
 

Summer 2 - 
2019 

All children will achieve the ELG in PD. 
All children will have a secure tripod 
pencil grip. 
All children will be able to form 
recognisable letters. 

PECS for PE teaching 
PD intervention (led by CC) 
 

Book scrutiny 
LA Moderation 
Termly Data 
Pupil Progress meetings. 

Develop the new EYFS outdoor area to 
create an enabling environment with 
quality, accessible continuous provision. 

Spring 2 - 2019 All pupils can access high quality 
outdoor provision. 
All pupils will make at least good 
progress in all 17 areas of learning. 

Outdoor furniture and 
storage  
-Plan for learning areas in 
outside space 
 

Discussions with children 
Learning walks 
LA feedback from Sharon 
Peel on repeat visit 

Improve staff knowledge and skills in order 
that they can have high quality, challenge-
led interactions with children during 
Explore and independent activities. 

Termly All pupils are challenged at an 
appropriate level during independent 
learning. 
All pupils will make at least good 
progress in all 17 areas of learning. 

-EYFS TA/Staff training to 
ensure consistency of 
interactions 
-Implement system of 
objective-led observations 
so all children are 
challenged by all staff. 

Learning walks 
Discussions with children 

Improve transition to school Autumn 1 - 
2019 

Future cohorts will arrive with a good 
level of school-readiness 
Attainment in PSED will improve year 
on year, with a higher percentage of 
children achieving ‘exceeding’ in this 
area. 

-Time to meet with feeder 
Pre-schools throughout the 
school year 
-Agree a shared 
understanding of ‘school 
readiness’ with feeder pre-
schools 
-Revised transition plan for 
2019 cohort 

Parental questionnaires 
Learning walks 
Termly data 
Discussions with children, 
parents and pre-schools 

Ongoing School Evaluation 
Autumn 
 
 
 

Governor Monitoring 
 
 
 
 



 
 
 
 
 
 

Spring 
 
 
 
 
 
 
 
 
 

 

Summer 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 



Teaching, Learning, Assessment - Mathematics 
To maximise achievement in Maths by ensuring that pupils develop secure, age 
appropriate skills through the continued implementation of a mastery approach. 
 

Leader Responsible 
Martin West 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

Evaluate use of the new mastery schemes 
Power Maths (KS1+2) and Abacus (EYFS) 
 

Aut 2 Teachers share good practice in 
applying the schemes. 

Staff meeting Aut 2 MW  
CC 
HD 

Long term plans set and checked for 
coverage and ‘chunk’ teaching. 
 

Aut 2, 
Spr 1, 
Sum 1 

Children will spend time securing an 
area of maths before moving on to a 
different topic. Teachers ensure they 
are giving key areas of maths 3/4/5 
week blocks. 

Mastery scheme long term 
plans to be checked 
alongside white rose long 
term plans for coverage and 
length of time per topic. 

MW to review long term 
plans per yr group each 
term. 

CPA approach being used alongside the 
scheme 

Aut 2 
 
 

Children will experience maths with 
objects, pictures and numbers. 

Maths resource order if 
needed 

MW/SMT to check in 
learning walks/pupil voice 

X tables attainment needs to be improved Aut 1 
 
 

Teachers are teaching x tables as extra 
maths time.Teachers are tracking 
pupils progress. 
Interventions to support pupils that 
don’t keep up. 

MW KS2 meeting 
MW and HP meeting 
 
Staff meeting Aut 2 
 
MW to provide the resource 
to staff 
 
Yr 4 x table booklets to 
encourage home learning 

MW to check x table 
packages being delivered 
per class. 

Further CPD into concrete resources and 
pictorial representations supporting maths 
learning. 

 
 

Spr 1 Teachers apply a CPA approach 
alongside the mastery scheme. 

Staff meeting/lesson 
examples 

MW maths learning walk 
Pupil voice 

Maths journals used to encourage all to 
explore and learn 
 

Aut 2  
Yr 4 trial 

Children have no fear of failure 
There is a ‘no throw away learning’ 
culture developed 
Children learn from exploration 
Children take notes from inputs to 
take to their independent work 

Staff meeting Aut 2 
explain trial 
If trial successful prior to 
meeting, then journals can 
be explained for all to then 
use in the explore approach. 

HT/DHT/AHT to visit year 4  
Pupil voice 
Book scrutiny 

Fluency skills need to be improved in KS1 
Children need to enter KS2 with secure 
fluency skills. 

Sum 1 Teachers are teaching fluency as extra 
maths time (could be x tables or a 
different area e.g. number bonds.) 

MW to work with a KS1 
colleague to develop a 

MW and SW/KS1 staff 



 Teachers tracking pupils 
progress.Interventions to support 
pupils. 

resource – adapt the ks2 x 
table resource. 

Raise attainment for PP below ARE in maths Leader Responsible 
Martin West 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

Maths interventions to support these 
pupils. 
 
Year 2: 
14.3% ARE-2 
28.6% ARE -4 
 

Aut 2 have 
needs been 
identified and 
interventions 
set? 
 
Termly data 
drops checks. 

 

Children make accelerated progress to 
close the gap. Teachers plan for these 
children. Interventions in place. 

Do these children need any 
extra resources?  
 
Is there an extra learning 
scheme they can be put on 
e.g. talk4number etc. 
 
MW/HD to support CTs with 
planning if needed. 

Aut 2 MW to check 
provision. 
 
MW an HD to explore extra 
maths provision 
resurces/schemes. 
 

Maths interventions to support these 
pupils. 
 
Year 3: 
18.2% ARE-2 
18.2% ARE -4 
 

Aut 2 have 
needs been 
identified and 
interventions 
set? 
 
Termly data 
drops checks. 

Children make accelerated progress to 
close the gap. 

Do these children need any 
extra resources?  
 
Is there an extra learning 
scheme they can be put on 
e.g. talk4number etc. 
 
MW to support CTs with 
planning if needed. 

Aut 2 MW to check 
provision. 
 

PP parent maths hub 
 
 

Spr 1 Parents of the pupils invited to come 
in for a basic maths workshop. 
Appropriate methods and 
expectations modelled for them to 
support at home. 

 

Hall slot or a classroom 
Or a school event of invite 
parents in to do maths with 
children. 

MW/HD 

Develop further opportunities to enable children to achieve greater depth Leader Responsible 
Martin West 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

• Use of schemes GD challenges and 
extra challenges per unit. 

 

Aut 2 • Teachers use Power maths 
extension tasks 

Staff meeting Aut 2 MW/SMT look for evidence 
in journals 

• Use of NCETM and White rose GD 
questions as extensions in journals. 

 

Aut 1 • Teachers use ‘deeper learning 
stickers’ 

MW to provide for staff MW/SMT look for evidence 
in journals 



• Using and applying opportunities in 
cross curricula. 

Sum 1 
 
 

• Teachers to use LC cross 
curricula suggestions 

 SW/MW to monitor maths 
opportunities in the 
Learning challenge focus 

• X table competitions ks 2 Aut 2 
 

• Teachers celebrate children 
going above and beyond the 
expected level. 

 

• Time records/Number of 
questions answered. 

KS2 meeting Aut 2 MW to look for classroom 
evidence / pupil voice 

• GD group problem solving 
interventions 

 
 

Spr 1 • T/TA challenge groups Children identified from Aut 
2 data 
GD pupils and any cusp 
pupils to be targeted 

HD/MW intervention plans 

• More able girls 
supported/challenged 

Aut 2 • Teachers use the GD mastery 
scheme extensions 

• Teachers use the deeper 
learning tasks 

• Push more able girls to 
succeed at GD. 

• Challenge groups for cusp GD 
girls 

Children identified from Aut 
2 data 
GD pupils and any cusp 
pupils to be targeted 

HD/MW intervention plans 

Main Objective  
Establish a secure, accurate approach to assessment in maths 

Leader Responsible 
Martin West 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

MW to introduce SMT to the White Rose 
assessment package for precision 
assessment and teaching 

Aut 2 Termly assessments that aid 
precision teaching by 
highlighting areas of maths 
that need to be taught per 
pupil/group/class 
 
Should be able to run these 
alongside Power maths if the 
termly coverage is similar 

MW to share resource 
with SMT 

 

Main Objective  
Maximise the achievement of all pupils with SEND, so that they achieve the 
highest possible outcomes in maths 

Leader Responsible 
Martin West 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 



Teachers to be planning tailored work for 
the gaps they have. 

Aut 2 • Teachers use assessment to see 
areas that need to be caught up. 

 

• Tasks in folders are personalised 
to the child’s mathematical needs. 

 

• Pupils have extra maths built in to 
their timetable to cover gaps from 
previous years, and work towards 
their ARE skills. 

HD independent task 
folders and inset. 

HD MW 

Ongoing School Evaluation 
Autumn 
 
 
 
 
 
 
 

Governor Monitoring 
 
 
 
 

Spring 
 
 
 
 
 
 
 
 

 

Summer 
 
 
 
 
 
 
 
 
 

 

 

 

 



 

Teaching, Learning, Assessment – ENGLISH  
✓ To maximise achievement in English by ensuring that pupils develop 

secure, age appropriate skills in writing, with a focus on grammar and 
punctuation 

 

Leader Responsible 
 
Katy Errington 

Action 
What do we need to do? 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 
 

Create clear criteria and a system for 
achieving a Pen Licence in KS2, to include a 
visual ‘I Can so I Must’ example to set the 
standard for handwriting in all learning 
areas, which the Pupil and Teacher can 
refer to continually. 

End of Oct 18 
 

• Pupils’ with pen licences will 
produce written work showing 
improved presentation and 
greater consistency across 
learning areas. 

Increase in number of pen licences 
by the end of the year (aiming for 
vast majority) 

• KE to attend KS2 
team meeting to 
lead the creation of 
a set of criteria for 
achieving a Pen 
Licence. 

Purchase new 
Handwriting Pens. 

• KE to carry out 
book looks across 
Year 3 and 4 
throughout the year 
to monitor the 
handwriting of 
those with a 
Licence. 
 

Simplify and personalise the Handwriting 
principles for FFS. Principles focus on letter 
formation and sizing in EYFS/Y1, 
progressing to joining linked to spelling 
patterns from Y2 onwards. Penpals 
structure to be used to support planning 
and progression but pupil books no longer 
to be used. School to adopt a little and 
often approach. 
 

End of Nov 18 
 
 

• Consistent approach to the 
teaching of handwriting across 
the school with the agreed 
principles. 

• The majority of pupils form 
their letters correctly by the 
end of Year 1. 

• The majority of pupils are 
beginning to join letters 
accurately by the end of year 2. 

• Writing attainment at the end 
of KS1 will be in line with or 
exceed Dorset. 

The majority of pupils are joining 
their writing legibly, fluently and 
with appropriate sizing and 
spacing by the end of Year 4. 

• KE to create FFS 
Handwriting 
Principles and share 
with staff. 

 

KE to monitor 
Handwriting provision 
and progress by 
looking at timetables, 
dropping into lessons 
and through book 
looks. 

Revise the approach to Big Write to give 
children well-planned opportunities to 
write at their best independently and to 
ensure consistency across the school in 
gathering evidence for progress in writing 
for all children. VCOP 

End of Nov 18 • Big writes occur twice a half 
term in each year group. 

• Big write sessions include a 
well-planned VCOP session. 

• Stimuli for Big Writes are 
chosen for quality and impact 

• KE to attend team 
meetings to talk 
through the key 
principles of the 
revised BW process. 

 

• KE to drop in to Big 
Write sessions 
across the school. 

KE to lead a staff 
meeting where staff 
share successful BW 



 
 

and are accessible and 
motivating. 

• Pupil’s writing will evidence 
skills taught. 

Writing attainment at the end of 
KS1 will be in line with or exceed 
Dorset. 

sessions, including 
ideas for quality stimuli. 

Implement short term target setting in 
Writing through Big Write feedback 
(Feedback 5). Targets to be focused on 
aspects of grammar and punctuation. 
Visual reminders for targets. 
 
 

End of  Dec 18 • Pupils know their next step to 
progress in writing. 

• Pupils meet their targets and 
sustain them. 

• Pupils make steady progress in 
grammar and punctuation. 

• Pupils meet ARE expectations 
in writing. 

Writing attainment at the end of 
KS1 will be in line with or exceed 
Dorset. 

KE to lead a staff 
meeting where we 
review Feedback 5 and 
target setting so far.  

• KE to carry out a 
book look, tracking 
how individual 
children’s targets 
are addressed in 
learning journals 
and whether targets 
are being met. 

• KE talk to children 
about their targets 
and next steps. 

 

Formalise the integration of Pie Corbett’s 
Talk for Writing and story-telling into the 
EYFS curriculum, whereby children 
internalise and retell 3 stories per half term. 
A set list of conjunctions to be introduced 
gradually throughout the year.  
 
 
 
Marry up Focus English units with quality 
story making principles to continue the 
good practice of Talk for Writing from 
Reception into Year 1. 

End of Dec 18 
 
 

 
 
 
 
 
 
End of Dec 19 

• Pupils are able to retell familiar 
stories using grammatically 
accurate joining words.  

• Pupils begin to use joining 
words when orally innovating 
stories they know well. 
 

 
 

• Pupils begin to use joining 
words in their own writing 
when innovating stories they 
know well. 

 

KE to work with EYFS 
team to build a bank of 
stories for internalising 
with actions, introducing 
a set list of conjunctions 
(joining words) by the 
end of the year.  

KE to monitor EYFS 
planning, specifically 
focusing on Talk for 
Writing strategies, 
story-making and 
story-telling.  

Introduce Alan Peat Sentence Types in Y2-
4. Ensure types are taught effectively in 
quality modelled and shared writing 
sessions. Ensure quality examples are 
displayed on working walls as they are 
taught, for children to refer to. 

End of Jan 19 
 
 

• Pupils write a range of 
grammatically accurate 
sentence types. 

• Pupils can explain the impact 
on the reader of their sentence 
choices. 

GD pupils show application of a 
wide range of sentence types in 
independent writing. 

• KE to work with Y2, 
Y3 and Y4 staff to 
introduce AP 
sentence types.  

• KE to attend 
planning meetings 
to support 
implementing them 
into teaching. 

KE to team teach with 
staff where appropriate. 

• KE to monitor 
working walls to 
ensure sentence 
types are a focus in 
classrooms. 

• KE to carry out a 
book look, 
specifically looking 
for evidence of 
sentence types 



being used by 
children. 

Compare big writes before 
and after. 

Implement Reading into Writing strategies 
to support our pupils in writing like a 
reader by increasing the amount they read, 
by improving the quality of texts they are 
exposed to and by using quality extracts as 
models for pupils to examine as a reader 
and recreate as a writer. 
 

End of Apr 19 • Pupils are exposed to reading 
and hearing a breadth of rich, 
quality texts each year.  

• Pupils will talk about books 
and genres of books and make 
recommendations to each 
other. 

• Book corners are inviting, 
vibrant and celebrate reading. 
They guide children to read 
quality texts. 

• Reading attainment at the end 
of KS1 will be in line with or 
exceed Dorset for ARE and GD. 
 

 

• Audit/ purchase 
quality texts for each 
year group (Reading 
Spines) 

• Staff meeting to 
share strategies for 
Reading into Writing 

• Book corners (World 
book day?) 

Library organisation (genres 
rather than alphabetical) 

• Talk to the children 
about their book 
choices and use of 
the library etc. 

• Monitor text 
choices for class 
reads across the 
school. 

• Monitor book 
corners in 
classrooms 
 

 

Create guidance for GD in Year 3 and 4 for 
writing, in collaboration with schools in the 
local pyramid.  
 
 

End of June 19 • In local moderation events, 
shared criteria is used to 
identify GD learners. 

• Writing attainment at the end 
of KS1 will be in line with or 
exceed Dorset for GD. 

 
 
 
 
 
 

• KE liase with 
pyramid schools to 
arrange 
collaboration. 

• KE’s Jazz Hands 
Greater Depth 
writing group in the 
Spring Term.  

• KE attend team 
moderation 
meetings in Y3+4. 

• KE GD book looks 
to ensure writing 
judgements are 
supported by the 
agreed shared 
criteria. 
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Main Objective  
• To establish a secure, accurate approach to assessment of the foundation subjects  

• Developing the role of the Subject leaders, so that they can hold teachers to account 

Leader Responsible 
Sean Watts +Subject Leaders 

Action 
What do we need to do? 

 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and 
Resources 

Monitoring 
Evidence 

including Governor monitoring 

To establish a secure, accurate approach to 
assessment of the foundation subjects 

• Research what advice is available Draw 
upon guidance for LCC and CQ as well as 
other tools. 

• Draw on advice from DZ training 

• SW to explore the tools provided by LCC 
for assessing subjects – how can they be 
better used? 

• Explore further the assessment questions 
provided by LCC. 

• Look into ways of using the learning label 
to support differentiation through ‘must’, 
‘should’ and ‘could’ 

• Develop the use of the learning label to 
support assessment which is on-going 
alongside everyday teaching and learning.  

• SMT and subject leaders to lead ‘book 
looks’ to verify teacher judgements. 

• End of year assessment for foundation 
subjects to be made and analysed by 
subject leaders 

 
 
 
 
 

 
 

 
Oct/Nov 18 
 
 
Oct 18 
 
 
 
Each half term 
 
 
Nov 18 
 
 
Jan Feb 19 
 
 
Jan Feb 19 
 
 
Jan Feb 18 
 
Throughout 
the year. 
 
June July 19 
 
 
 
 
 
 
 
 
 

 
 
 
✓ Teachers will feel confident 

machining assessments against the 
foundation subjects. 

✓ Tools will be in place to support 
staff. 

✓ Subject leaders will be clear on 
assessment and standard within 
their own subject 

✓ Learning in children books will 
accurately reflect the standards 
agreed for the age. 

✓ ‘Learning conversations’ with 
children talking about their books 
will form part of the verification of 
teacher’s assessment. 

 
 
 

• 7/11 DZ training 
for SLT – DZ 
leading Oftsed 
curriculum update 
training. 

• Explore further 
training available  

 

 
 
 
✓ Monitor children’s learning 

journals through the year. 
What is the impact? 

✓ Governor learning walk in 
the summer term to take 
the same focus as last year. 
Asking children the same 
questions – is there a 
difference in the children’s 
response? 

✓ Looking at children’s 
displays. 

✓ Talking to subject leaders.  
✓ Learning conversations 

with children.  
✓ Develop a more 

celebratory approach to 
‘share your learning’ with 
the subject leader. 

 



Ongoing School Evaluation 
Autumn 
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Main Objective  
• Develop further opportunities to enable children to achieve greater depth in all 

subjects.  

• Developing the role of the Subject leaders, so that they can hold teachers to account 

Leader Responsible 
Sean Watts + Subject Leaders 

Action 
What do we need to do? 

 

Timescale 

 
Success Criteria 

What is the desired impact  
In terms of pupil outcomes? 

Training and 
Resources 

Monitoring 
Evidence 

including Governor monitoring 

Develop further opportunities to 
enable children to achieve greater 
depth in all subjects. 
• SW to meet with subject leaders to 

further explore the use of the LCC 
guidance on ‘challenging questions’. 

• Look at guidance from CQ to support. 

• SL to research into up to date teaching 
pedagogies for their subjects. What is the 
current best practice? What support 
materials are out there for greater depth 
task design? 

• SL to create guidance materials to 
support each unit. 

• Which are the children that are showing 
natural flair, talent and deeper knowledge 
of subjects? Do staff know who they are? 
How are we using this information? What 
are the children’s views? Look at the data 
from reports and assessment last year. 

• Staff meeting to look at planning greater 
depth tasks. 

• SLs to work alongside teams to plan for 
greater depth opportunities.  

• Look into ways of using the learning label 
to support differentiation through ‘must’, 
‘should’ and ‘could’ 

• SMT and subject leaders to lead ‘book 
looks’ to verify teacher ‘greater depth’ 
judgements. 

• End of year ‘greater depth’ assessment for 
foundation subjects to be made and 
analysed by subject leaders. 
 
 

 
 

 
Jan Feb 19 
 
 
Jan Feb 19 
 
 
Jan Feb 18 
 
 
 
Throughout 
the year. 
 
 
 
 
 
 
 
Feb 19 
Feb onwards 
 
Feb onwards 
 
 
Throughout 
the year.  
 
June July 19 

 
 
 
✓ Subject leaders will have up to 

date knowledge and 
understanding of pedagogies for 
their subject. 

✓ SL will clearly shape and influence 
the planning and delivery of 
greater depth opportunities. 

✓ Evidence in learning Journals, 
displays and conversations with 
children will evidence a greater 
depth understanding. 

✓ Greater death children will 
articulately answer questions 
devised by LCC’ challenging 
questions’.  

✓ Impact will be seen in data – there 
will be greater depth children than 
last year in identified subjects. 

✓ Children who were identified as 
greater depth last year will have 
maintained their greater depth. 
 

 
 
 

• 7/11 DZ training 
for SLT – DZ 
leading Oftsed 
curriculum update 
training. 

• Explore further 
training available  

 

 
 
 
✓ Monitor children’s learning 

journals through the year. 
What is the impact? 

✓ Where is the evidence of 
greater depth? 

✓ Compare children's books 
that are being identified as 
great depth – is there a 
difference? 

✓ Governor learning walk in 
the summer term to take 
the same focus as last year 
but spend time with 
‘greater depth children’ as 
identified by the CT. 
Asking children the same 
questions – is there a 
difference in the children’s 
response? 

✓ Looking at children’s 
displays. 

✓ Talking to subject leaders.  
✓ Learning conversations 

with children.  
✓ Develop a more 

celebratory approach to 
‘share your learning’ with 
the subject leader. 



Ongoing School Evaluation 
Autumn 
 
 
 
 
 
 
 

Governor Monitoring 
 
 
 
 

Spring 
 
 
 
 
 
 
 
 

 

Summer 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 



Main Objective  
• To enrich the curriculum through the use of knowledge organisers and responsive 

teaching to support children learning more effectively 

• Developing the role of the Subject leader, so that they can hold teachers to account 

Leader Responsible 
Sean Watts + Subject Leaders 

Action 
What do we need to do? 

 

Timescale 

 
Success Criteria 

What is the desired impact  
In terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

To enrich the curriculum through the 
use of knowledge organisers and 
responsive teaching to support 
children learning more effectively 

• Research schools that are currently using 
knowledge organisers. What are the 
templates that are being used? 

• SW and SL to agree clear principles for 
developing knowledge organisers. Draw 
on the ideas put forward by Jon Brunskill 
(TES article) 

• SW ad SL to meet to discuss format – 
what needs to be included? Do they need 
to look different according to subjects? 
Who are they for? How are they to be 
used? Do we identify on them what 
children should know already? 

• SW and SL to begin putting together 
knowledge organisers. 

• SL to share with teams. 

• SL monitors their use by staff. What is the 
impact of them?  

• SL and staff to raise their profile with the 
children – can they be built up and 
displayed in classrooms alongside LCC 
questions? 

• SL to monitor development in their 
subject and alert team as to when events 
need to be shared with children. 

• Knowledge organisers to be uploaded to 
website alongside overviews. 

• SMT to monitor knowledge organisers 
and discuss. Impact 
 
 

 
 

 
Oct/Nov 18 
 
 
Oct 18 
 
 
 
Each half term 
 
 

 
Nov 18 
 
 
Jan Feb 19 
 
 
Jan Feb 19 
 
 
Jan Feb 18 
 
 
Throughout 
the year. 
 

 
 
 
✓ Knowledge organisers are 

created by SL to support staff. 
✓ Staff speak positively about 

knowledge organisers and their 
impact. 

✓ Impact is seen in children’s own 
knowledge during learning 
conversations. 

✓ Impact is seen in lesson 
observations and mentoring of 
foundation subjects 

✓ The profile of knowledge is 
raised across the school. 

✓ Children will be excited by 
knowledge and show that they 
are building on prior learning 
and making links in what has 
been previously taught. 

✓ SL are up to date with 
worldwide developments linked 
to their subject and alert teams 
to these to share with children.  

 
 

 
 
 

• 7/11 DZ training for SLT – 
DZ leading Oftsed 
curriculum update 
training. 

• https://primarysite-prod-
sorted.s3.amazonaws.com
/cottenham-primary-
school/UploadedDocume
nt/74e460163fd343b0a02
858188cff05b0/year-3-
ko-history-stone-age-to-
iron-age.pdf 
- example of a history 

knowledge organiser 

• https://www.tes.com/new
s/are-knowledge-
organisers-now-essential-
tools-classroom 

• https://michaelt1979.wor
dpress.com/2017/01/02/o
n-knowledge-organisers/ 
- Useful articles 

 
 
 
 
 
 

 
 
 
✓ Monitor children’s 

learning journals 
through the year. 
What is the impact? 

✓ Governor learning 
walk in the summer 
term to focus on 
impact of knowledge 
organisers. 

✓ Talking to staff and 
children about them. 

✓ Monitor impact on 
children own 
knowledge. 
 

https://primarysite-prod-sorted.s3.amazonaws.com/cottenham-primary-school/UploadedDocument/74e460163fd343b0a02858188cff05b0/year-3-ko-history-stone-age-to-iron-age.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/cottenham-primary-school/UploadedDocument/74e460163fd343b0a02858188cff05b0/year-3-ko-history-stone-age-to-iron-age.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/cottenham-primary-school/UploadedDocument/74e460163fd343b0a02858188cff05b0/year-3-ko-history-stone-age-to-iron-age.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/cottenham-primary-school/UploadedDocument/74e460163fd343b0a02858188cff05b0/year-3-ko-history-stone-age-to-iron-age.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/cottenham-primary-school/UploadedDocument/74e460163fd343b0a02858188cff05b0/year-3-ko-history-stone-age-to-iron-age.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/cottenham-primary-school/UploadedDocument/74e460163fd343b0a02858188cff05b0/year-3-ko-history-stone-age-to-iron-age.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/cottenham-primary-school/UploadedDocument/74e460163fd343b0a02858188cff05b0/year-3-ko-history-stone-age-to-iron-age.pdf
https://primarysite-prod-sorted.s3.amazonaws.com/cottenham-primary-school/UploadedDocument/74e460163fd343b0a02858188cff05b0/year-3-ko-history-stone-age-to-iron-age.pdf
https://www.tes.com/news/are-knowledge-organisers-now-essential-tools-classroom
https://www.tes.com/news/are-knowledge-organisers-now-essential-tools-classroom
https://www.tes.com/news/are-knowledge-organisers-now-essential-tools-classroom
https://www.tes.com/news/are-knowledge-organisers-now-essential-tools-classroom
https://michaelt1979.wordpress.com/2017/01/02/on-knowledge-organisers/
https://michaelt1979.wordpress.com/2017/01/02/on-knowledge-organisers/
https://michaelt1979.wordpress.com/2017/01/02/on-knowledge-organisers/


Ongoing School Evaluation 
Autumn 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Governor Monitoring 
 

Spring 
 
 
 
 
 
 
 
 
 
 
 

 

Summer 
 
 
 
 
 
 
 

 

 

 



Main Objective  
• Introducing an effective framework to promote and protect the emotional 

wellbeing and mental health of the whole-school community 

• Enhancing opportunities for children to develop personal leadership qualities 

Leader Responsible 
Sean Watts 

Action 
What do we need to do? 

Based upon eight principles to promoting 
a whole school and college approach 
to emotional health and wellbeing 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

Leadership & Management (SW) 

• To determine a senior lead for 
EMH&WB across the school. 

• To determine Governor lead. For 
EMH&WB 

• Agree schools core values and 
principles. 

• Ensure that there are robust 
current policies and practice in key 
areas such as behaviour, anti-
bullying and diversity, including 
tackling prejudice and stigma 
around mental health. 

• Create a working party approach with 
parents to discuss a school wide 
approach to EMH&WB.  

• SMT to complete audit 
https://www.mentallyhealthyschoo
ls.org.uk/whole-school-
approach/leadership-and-
improvement/audit-improvement-
and-strategy/   

• Following audit revise action plan 
further 

• Complete checklist to support action 
planning  

• SW to attend the 12th annual Mental 
Health and Well Being in schools 
conference 14/11/18 – information to 
used to structure a staff INSET/staff 
meetings day in 2019. 
 
 
 

 Baseline practice 
Mental health problems reported and 
monitored through pastoral care and 
child protection 
 
Effective Practice 
Review undertaken and range of EWB 
needs prioritised, roles on leadership 
allocated & outcomes agreed 
 
Advanced Practice 
School promotes positive promotion of 
supportive environment and monitors 
progress against national data. Early 
intervention strategy developed with 
staff and students & standing 
 
Policies are up to date and reflect 
practice.  
 
All children are treated equally, with 
fairness and with consistency by all 
staff members.   
 
 
 
 

Mental Health and Well Being 
in schools conference 
14/11/18 
 
https://www.mentallyhealthys
chools.org.uk      good 
resources can be found here 
 
https://healtheducationpartn
ership.com/resources/Wellbei
ng_Framework_for_Schools.p
df - very comprehensive  
overview  
 
https://www.mentallyhealthys
chools.org.uk/resources/ment
al-health-and-emotional-
wellbeing-policy - suggested 
policy template 
 
https://my.northtyneside.gov.
uk/sites/default/files/web-
page-related-
files/Emotionally%20Healthy
%20School%20Checklist.pdf 
useful checklist  
 

✓ SMT discussions and 
minutes 

✓ Governor discussions 
✓ Staff and children’s 

views 
✓ Parents views 

https://www.mentallyhealthyschools.org.uk/whole-school-approach/leadership-and-improvement/audit-improvement-and-strategy/
https://www.mentallyhealthyschools.org.uk/whole-school-approach/leadership-and-improvement/audit-improvement-and-strategy/
https://www.mentallyhealthyschools.org.uk/whole-school-approach/leadership-and-improvement/audit-improvement-and-strategy/
https://www.mentallyhealthyschools.org.uk/whole-school-approach/leadership-and-improvement/audit-improvement-and-strategy/
https://www.mentallyhealthyschools.org.uk/whole-school-approach/leadership-and-improvement/audit-improvement-and-strategy/
https://www.mentallyhealthyschools.org.uk/
https://www.mentallyhealthyschools.org.uk/
https://healtheducationpartnership.com/resources/Wellbeing_Framework_for_Schools.pdf
https://healtheducationpartnership.com/resources/Wellbeing_Framework_for_Schools.pdf
https://healtheducationpartnership.com/resources/Wellbeing_Framework_for_Schools.pdf
https://healtheducationpartnership.com/resources/Wellbeing_Framework_for_Schools.pdf
https://www.mentallyhealthyschools.org.uk/resources/mental-health-and-emotional-wellbeing-policy
https://www.mentallyhealthyschools.org.uk/resources/mental-health-and-emotional-wellbeing-policy
https://www.mentallyhealthyschools.org.uk/resources/mental-health-and-emotional-wellbeing-policy
https://www.mentallyhealthyschools.org.uk/resources/mental-health-and-emotional-wellbeing-policy
https://my.northtyneside.gov.uk/sites/default/files/web-page-related-files/Emotionally%20Healthy%20School%20Checklist.pdf
https://my.northtyneside.gov.uk/sites/default/files/web-page-related-files/Emotionally%20Healthy%20School%20Checklist.pdf
https://my.northtyneside.gov.uk/sites/default/files/web-page-related-files/Emotionally%20Healthy%20School%20Checklist.pdf
https://my.northtyneside.gov.uk/sites/default/files/web-page-related-files/Emotionally%20Healthy%20School%20Checklist.pdf
https://my.northtyneside.gov.uk/sites/default/files/web-page-related-files/Emotionally%20Healthy%20School%20Checklist.pdf


School ethos and environment (HP) 
Create an ethos and conditions that  
support positive behaviours for  
learning and for successful 
relationships  
• Raise the profile of a positive start 

and welcome to the school day. 

• Language used by staff is positive at 
all times. Phrases such as ‘You can’t 
yet’ promote resilience and  

• Raise the profile of displays that 
celebrate children’s success. 

• Staff identify children at risk of 
EMH&WB 

• Raise awareness across the whole 
school community, of the importance 
of mental health through designated 
awareness days.   

Provide an emotionally secure and safe  
environment that prevents any form of  
bullying or violence (SW/HP) 
• SW to lead staff update training 

about homophobic and transphobic 
and biphobic bullying 

• No Put Down Week to take place 
week beginning. HP to lead 

• Further revise assembly themes to 
promote an understanding of 
difference and diversity. 

• Further promote difference and 
diversity through the use of positive 
images around the school.  

 Baseline practice 
Safeguarding policies and agreements 
on referrals. Pastoral service protocols 
embedded. Staff briefed on referrals. 
Occasional campaigners bullying, etc 
Effective Practice 
Pathways, monitoring and identification 
of at risk students complemented by 
reviews of EWB within broader 
curriculum 
 
Advanced Practice 
Processes refined to reflect all staff 
roles, active promotion of EWB early 
intervention strategy and active 
management of identification and 
outcomes 
 
Stop and think days planned to focus 
on key areas linked to EMH&WB. 
 
Consider whole school event October 
2019 linked to national MH&WB day. 

 
 

https://assets.publishing.servi
ce.gov.uk/government/uploa
ds/system/uploads/attachme
nt_data/file/747709/Mental_h
ealth_and_wellbeing_provisio
n_in_schools.pdf 
 
 

✓ Soft data 
✓ Learning walks 
✓ Talking to children 

and staff 
✓ MyConcern -

monitoring of 
incidents 

✓ Review of racist 
incidents 

✓ Children’s responses 
to questions from 
School Council 

Curriculum, teaching and learning 
Further develop a curriculum that  
integrates the development of social  
and emotional skills within all subject 
areas (these skills include problem-
solving, coping, conflict management/ 
resolution and understanding and 
managing feelings) through (SW) 
• Staff training on supporting children 

with specific barriers to learning 
including PP and SEND. 

 
 
 

Baseline practice 
Pastoral & support staff access to 
training & skill sessions. 
 
Effective Practice 
ALL staff have access to basic mental 
health awareness training & student 
curriculums include EWB knowledge. 
SLT on-going review at whole school 
level 
 
Advanced Practice 

https://www.mentallyhealthys
chools.org.uk/teaching-
resources/whole-school-
programmes  - consider 
these whole school 
programmes to support 
EMH&WB in young children. 
There is a cost to the 
programmes.  
 

✓ Teaching and learning 
monitoring indicates 
that all vulnerable 
learners are engaged, 
independent and 
working on their 
personalised next 
steps. 

✓ Lesson observations 
✓ Learning walks 
✓ Curriculum overviews 

and planning 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/747709/Mental_health_and_wellbeing_provision_in_schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/747709/Mental_health_and_wellbeing_provision_in_schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/747709/Mental_health_and_wellbeing_provision_in_schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/747709/Mental_health_and_wellbeing_provision_in_schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/747709/Mental_health_and_wellbeing_provision_in_schools.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/747709/Mental_health_and_wellbeing_provision_in_schools.pdf
https://www.mentallyhealthyschools.org.uk/teaching-resources/whole-school-programmes
https://www.mentallyhealthyschools.org.uk/teaching-resources/whole-school-programmes
https://www.mentallyhealthyschools.org.uk/teaching-resources/whole-school-programmes
https://www.mentallyhealthyschools.org.uk/teaching-resources/whole-school-programmes


• Reintroduction of the schools LEARN 
values to staff – develop CARE values 
to incorporate LEARN Values 

• Further promote values to children 
and parents through 
resources/website. 

• Revised values reinforced through 
assemblies. 

• Reintroduction and redevelopment of 
the school’s curriculum drivers – 
Emotional wellbeing, possibilities and 
knowledge and understanding,  

• Link to Sports Funding spending to 
improve children wellbeing through 
increased sporting opportunities. 

• Develop regular opportunities for 
children to take in peer learning in all 
curriculum areas.  

• Look at a range of extra-curricular 
opportunities.  
 

Review of EWB practice and staff 
leading innovations within all aspects of 
school day and built into team 
development 
 
 
All SEND and PP children to be given 
the right level of support in order to 
achieve both academically and 
emotionally.   
 

23/ 11 Independence 
Training for Learners SENSS  
INSET day 
Jan / Feb 2019 Difficulties 
with maths and Dyscalculia 
SENSS  Twilight 
Jan / Feb 2019 Supporting 
pupils with ADHD.  EP 
Twilight 
 

 

Student voice (SW HP) 
Ensure there are increased 
opportunities for children to share 
their views and influence decisions 
through 
• HT/DHT to better direct the work of 

School Council 

• Weekly voice time to collect children 
views on specific questions about 
school life 

• Weekly voice time that promotes a 
safe space for children to share their 
views, concerns and ask questions. 

• School council minutes discussed and 
SMT each week 

• Raising the profile of Sports 
Ambassadors, Digital Leaders, Pay 
Leaders and Eco Committee in 
opportunities to influence decisions.  

• Further developing Celebration 
Assembly as a vehicle for children to 
speak publicly and share views. 

 
 
 

Baseline practice 
Specific school voice 
mechanisms supported 
& events organised 
 
Effective Practice 
Voices and ideas of CYP 
embedded in practice and 
systems to gain feedback on 
EWB needs of these young 
People 
 
Advanced Practice 
Feedback and influence 
systems invested in and clear 
links between voice and 
change process 
 
 
Pupils will feel happier in knowing 
how they can handle their own 
mental health and who they can go 

http://www.schoolcouncils.or
g – good resources for the 
development of pupil voice 
and school council. 

✓ School council notes 
✓ SMT minutes 
✓ Staff views 
✓ Children’s views 
✓ Progress and 

attainment data 

http://www.schoolcouncils.org/
http://www.schoolcouncils.org/


• Give set times for children with big 
worries to talk. Quiet chat club to 
allow children a space to talk if they 
would like to. 

to for support.  Children feel 
encouraged to express their worries.  
 

Staff development, health and 
wellbeing (HP) 

• Consider how regular informal PM 
discussions can support staff to 
ensure stress is reduced. 

• Consider how a ‘supervision’ 
approach can support staff 

• Staff to complete questionnaire  

• Staff to be offered free flu 
vaccinations 

• Staff development days 

• Ensure all staff are feeling supported 
emotionally and mentally. 

 Baseline practice 
School line Management 
Effective Practice  
Training and ongoing support with CPD 
programme and opportunities to 
develop non-clinical skills 
Advanced Practice 
Staff wellbeing prioritised by SLT with 
active promotion of self-management, 
access to support and embedded in 
staff appraisal 

http://www.hse.gov.uk/pubns
/indg424.pdf  - working 
together to reduce stress at 
work.  
https://www.minded.org.uk – 
NHS resource tool for staff 
and parents/carers 
  

✓ Staff feedback 
✓ Monitor staff 

attendance and 
sickness reduced 

✓ SLT feedback 

Identifying need and monitoring 
impact (SW HP) 

• Develop the role of Lunchtime 
Supervisors to identify children who 
struggle at lunchtime and how to 
support them.  

• Half termly meeting with Lunchtime 
staff to reinforce messages  

• Further develop role of Play Leaders. 

• Introduce Friendship Stop. 

   ✓ School council notes 
✓ SMT minutes 
✓ Staff views 
✓ Behaviour records 

 
 

Working with parents/carers 

• Employ Key family support worker to 
support children and families. 

 
 

 Baseline practice 
Parents aware of access to staff re 
student concerns. 
Effective Practice 
Information on the emotional needs 
and care within school visible and 
promotion of this aspect of school life 
Advanced Practice 
Opportunities for collaborations 
spotted and developed. Use of 
community links, involvement 
and skill building with parents 

 ✓ Staff views 
✓ parents views 
✓ SLT discussions 
✓ HT views 

Targeted support (SW, HP with some 
from Inclusion Manager) 

• Staff identify and assess in line with 
the common assessment framework5 

 Baseline practice 
Limited investment under distinct 
labels, SENCO, pastoral and 

 ✓ School council notes 
✓ SMT minutes 
✓ Staff views 

http://www.hse.gov.uk/pubns/indg424.pdf
http://www.hse.gov.uk/pubns/indg424.pdf
https://www.minded.org.uk/


children who are showing early signs 
of anxiety, emotional distress or 
behavioural problems  

• Discuss options for tackling these 
problems with the child and their 
parents/carers. Agree an action plan 
as the first stage of a ‘stepped care’ 
approach  

• Provide a range of interventions that 
have been proven to be effective, 
according to the child’s needs 

use of external service such as 
counselling 
Effective Practice 
Evidence has identified a 
wide range of skill building and 
resilience training available to enhance 
in-school supports 
Advanced Practice 
All in the community can access a range 
of preventative and early intervention 
services in addition to referral to 
partner agencies. 

✓ Inclusion manager 
views 

✓ Children’s views 
✓ Progress and 

attainment data 

Ongoing School Evaluation 
Autumn 
 
 
 
 
 
 
 

Governor Monitoring 
 
 
 
 

Spring 
 
 
 
 
 
 
 
 

 

Summer 
 
 
 
 
 
 
 
 

 

 

 



To improve the effectiveness of Leadership and Management: Leader Responsible 

Jo Di-Pede, Governors 

Action 
What do we need to do? 

 

Timescale 

 
Success Criteria 

What is the desired impact  
in terms of pupil outcomes? 

Training and Resources Monitoring 
Evidence 

including Governor monitoring 

Review and strengthen existing 
Governance leading to clear impact 
on school improvement  
 

• Autumn 
2018 

 
 
 

• Spring 
2018 

 
 

• Autumn 
2019 

• A revised Governance structure 
will be in place. 

• Governors understand their roles 
and responsibilities  

• New committees with a clear 
remit will carry out statutory 
duties on time and reviewed to 
schedule 

• Governors will be able to 
evidence the impact of their 
work on raising standards 

 
 

• Access to Governor 
service 

• Support and advice 
from the SEP 
 

 
 

✓ Review at each FGB 
meeting 

Develop the role of Phase Leaders 
so that they complement the 
work of the senior leadership team 

 
 

Ongoing 
programme 
between 
January 2019 
and April 
2020 

The capacity for good Leadership 
and Management is improved 
because: 

• Phase Leaders understand their 
roles and responsibilities   

• Phase leaders have identified 
their strengths and weaknesses   

• Phase Leaders have a marked 
impact in our work to raise 
standards   

Phase Leaders can demonstrate the 
impact of their work on:  

• whole school standards   

• quality of provision throughout 
the curriculum  

• managing people effectively  

• holding people to account  

• complementing and supporting 
the work of the senior leadership 
team 

• Time for individual 
coaching and reflection 

• CPD modules  
 

 

✓ Review at each FGB 
meeting 



Explore the benefits of joining a 
multi academy trust to improve the 
standards across the school and to 
build opportunities for 
collaboration with likeminded 
schools. 
 

July 2019 • A decision will be made having 
completed appropriate due 
diligence and there will be clear 
commitment to forming a new, 
local collaboration with support 
from an existing MAT.  

• Access to advice and 
support from NGA 

• Opportunities for 
presentations from 
MATS and School 
Leaders 
 

✓ Review at each FGB 
meeting 

Ongoing School Evaluation 
Autumn 
 
 
 
 
 
 
 

Governor Monitoring 
 
 
 
 

Spring 
 
 
 
 
 
 
 
 

 

Summer 
 
 
 
 
 
 
 
 

 

 

 


