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Evaluation of SDP 2016-17 

  
Strategic Priorities  Evaluation and Impact 

To continue to improve 
the quality of teaching 
and learning to ensure 
that all teaching is 
effective or better 

• Teaching and Learning policy has been revised 
• Planning Format revised with Staff input 
• Greater clarity and consistency across the school 
• Staff meeting led on improving planning 
• Positive changes to monitoring process leading to a more thorough and more evidence based approach to making judgements about the quality 

of teaching and learning. 
• Collaborative Lesson Study was not possible due to time restrictions 

 
 

To develop children’s 
depth of learning across 
the curriculum  

• Initial meetings have taken place between subject leaders and action plans collated 
• Support to develop curriculum planning (Staff meeting ) 02/11/12 
• Staff meeting time to discuss what makes a good enquiry question.  
• Evidence of impact in curriculum overviews to parents.  
• Updated curriculum drivers implemented however some question over the impact of these. 
• Chris Quigley INSET provided opportunity to ensure we maximise opportunities for  
• Learning Challenge Curriculum, to be introduced in September 2017 will provide far greater opportunities to deepen children’s learning across the 

curriculum. 
To improve Teaching 
and Learning in English 
and progress and 
attainment of all 
children in spelling 

• Staff Meeting Focus Weds 8th March. 
• Focus was to consider our expectations and consistency etc, how we want to create children to be 'spellers' rather than just learning to spell lists of 

word.  
• Staff have been asked to share effective spelling strategies they use with children.  
• Superhero Spelling Resource created and distributed to staff to trial – a child friendly, visual resource to support children in becoming more 

independent when tackling spellings in their writing.  
• Staff were very positive about a visual resource and would welcome a resource which was progressive throughout the school in terms of 

introducing strategies to children. They liked the idea of having characters assigned to different strategies to support children in using them 
independently. 

• Parent Focus Group 30.6.17 – feedback for further discussion 
o Some parents did not know that spelling could be the one thing holding their child back from achieving ARE. 
o Parents were able to sort most words accurately. We discussed the randomness of the common exception words. 
o Parents asked why it was that children struggled with spelling – what has changed with teaching? We discussed the considerable increase 

in expectations for children and all that is entailed in being a writer – posture, pencil grip, handwriting, letter formation, phonics, spelling 
punctuation 

o One parent was concerned about how children would be challenged when they could spell all words for their year group. 
o Parents were concerned the impact ‘tests’ could have on their child’s self-esteem if they were not approached in the right way. Parents 

offered their experience of how spelling is tackled at FMS and the impact this has had on children. 
o It was considered appropriate to send spelling lists home weekly. Suggested five new words to learn each week, whilst revisiting a few 

previously taught words. E.g. ‘Seven Spectacular Spellings!’ 
o Workshop was welcomed – recognised we can’t control parents who choose not to engage but we can control the support and 

enthusiasm we provide willing parents with! 
 
Next Steps 



• Feedback from KS2 was that teaching whole class spelling was to gaps in attainment – advice requested from School Improvement team. 
• CPD identified to support teachers in 2017-18 Metacognition and Resilience and demonstrations on how to support children with reading and 

spelling using a whole word sight recognition method. 
• The spelling and handwriting areas on the SDP arose out of the schools own monitoring as well as the OFSTED inspection from May 2016. 

Development in this area of English has not been as quick as anticipated, in part due to other priorities. In particular, there is a need to further 
develop the whole school approach to spelling as soon as possible so that the impact on children’s writing is maximised is important.  

• Liaison with pyramid schools is taking place to support this work. Improving the presentation of their work is important for children and 
handwriting is an important skill to improve.  

• The acquisition of improved spelling strategies should also improve the quality of children’s writing. With the systems of monitoring and 
evaluation that the school has, once these new strategies are introduced there should be some quick gains in their English attainment. 

 
To improve the quality 
and profile of 
handwriting and 
presentation across the 
school 

• Handwriting competition launched school wide. 
• Key Stage 1 Phase Leader has completed a work scrutiny to look at presentation 
• Feedback was provided to SMT about standards of presentation in work from each class. 
• Key Stage 2 have been asked to ensure children who use pen have been approved by BC or EK 
• Handwriting books with smaller lines have been purchased, following feedback from children. 
• Examples of expectations shared in Link Books so parents know the standard we are aiming for. 
• One child won Third Place in the Age 5 category in the Schools' Handwriting Competition. 
• Vast majority of children in Year 2 were joining by the end of the year 
• Year 1 to consider joining linked to teaching phonics 

 
To improve Teaching 
and Learning in 
Mathematics by 
developing Teachers’ 
Maths Mastery 

In addition to notes in Feb 17 Interim review 
 
Data 2016-17 
Attainment and Progress 
% pupils achieving ARE has been maintained or increased in all Year groups 

• Year 1 82% (80% in 2016) 
• Year 2 82% (75% in 2016) 
• Year 3 83% (67% in 2016) 
• Year 4 72% (53% in 2016) 

 
% pupils making expected or better progress has increased in all Year groups with exception of Year 4 

• Year 1 89%  
• Year 2 91% 
• Year 3 92% 
• Year 4 84% 

 
% of pupils working at greater depth. 

• Year 1  27% (18% in 2016) 
• Year 2  23% (12% in 2016) 
• Year 3  14% (7% in 2016) 
• Year 4  13% (0% in 2016) 

 
INSPIRE – Familiarisation in EYFS 
Summer term, Introduction to Inspire textbooks, characters in readiness for Y1 
Part/Part Whole has been introduced 
3 colours of multilink has been a useful visual strategy to help children understand this. 



 
Next Steps  
Inspire Maths initiative started very well with clear gains in years 1 and 2, and promising indications in year 3 and 4. As the initiative moves into its second 
year of implementation all teachers and middle leaders will need to embrace and fully commit to this change. JDP and HD visited Holt Heath Teaching 
School to observe their practice and learn from their experiences. This was an opportunity to raise some issues with the Inspire Representative and this led 
to direct conversations with their Professional Development leader for Inspire Maths and UK expert in the Singapore approach to teaching mathematics 
who is now supporting school leadership team, to help address areas for further work. 
 

• How INSPIRE correlates to key performance indicators.   
• Designing an assessment system to ensure we are assessing children in what has been taught,  
• Provision for the very lowest children in the class who have identified significant SEN barriers.   
• Approach to be more consistent and ensure scheme is taught as prescribed 
• Decisions to be made about most appropriate provision for pupils with substantial and significant SEND 

 
Assessment 
To further improve 
assessment procedures 
in Maths, in line with 
Inspire 

• Autumn Term Inspire Assessments were completed and analysed at a question level.  
• Varying results across school and predictably the older the children have found the assessments harder.  
• It was decided these did not meet the needs of our children and were not used in subsequent terms. 
• Some discussion taken place around the support and materials a child should be allowed to use to help them in assessments.  
• Inspire encourages a practical pictorial approach and yet, in assessments, resources are not allowed. 
• Assessments from GL indicated % of pupils making expected or better progress 

 
Next Steps  
A new framework needs to be devised which supports teachers to assess what they are teaching 
 

Attendance  
To improve attendance 
and punctuality across 
the school, in particular 
for the most vulnerable 
pupils  

• Attendance is monitored on a fortnightly basis. 
• Persistent absentees are quickly identified and parents informed of concerns and set targets for improved attendance. 
• There is an increased focus on improving the attendance and punctuality of the most vulnerable pupils. 
• Overall attendance in 2016-17 was 96.5% 

 
Rewarding Achievement 
Children  
Weekly class award for highest attendance in value ticket assembly. 
Half termly reward of 100% through a sticker. 
Termly reward of a certificate100% attendance for the term. 
Yearly reward of 100% of tea party with members of SLT. 
Parents  
Significant increased attendance rewarded with acknowledgement letter. 
Attendance targets met rewarded with acknowledgement letter. 
Working with Parents and Children 
Family Key Worker alongside the Inclusion Leader uses attendance data to identify families for joint working.   
FKW meets with families to work together to resolve attendance difficulties, build positive relationships and support improved attendance through target 
setting. 
Dealing with persistent absentees 
10 children sent improvement letters this year.  9 resulted in increased attendance 
8 children’s parents were invited to meetings, all resulted in improved attendance. 
Currently 92 children below 96% attendance, 61% of which have an improving trend. 
 
Summary 



One of the most effective strategies to improve attendance has been the appointment from within the existing staff of a Family Key Worker (FKW). The 
FKW works alongside the Inclusion Leader and uses attendance data to identify families for joint working. The FKW meets with families to work together to 
resolve attendance difficulties, build positive relationships and support improved attendance through target setting. 
 
The school has effective ways of identifying and dealing with persistent absentees. 10 children have been sent improvement letters this year with 9 
resulting in increased attendance. 8 children’s parents were invited to meetings, all have resulted in improved attendance. 25 children whose attendance 
was below 95% in the first autumn term are now above 96%. There are currently 56 children below 95% attendance, 71% of which have an improving 
trend. 
 
As a result of all the new strategies the improvement in attendance is marked. The school has very good, effective strategies that they are using to improve 
school attendance. The need to improve attendance which was identified on the SDP and is led by the Inclusion Leader who implements the different 
means that has led to the school having attendance figures above the national average in the current year. 
 
Breakfast club launched in the Summer Term which has helped some children be more punctual and be in a better place for learning. 
Weekly focus in assembly but some children are putting their peers under pressure when they have been absent. Staff are concerned about this. 

Vulnerable Groups 
To raise attainment and 
progress of pupils with 
SEND and improve 
learning in lessons so it 
meets the needs of all 
vulnerable pupils. 
 

• GEPs resulting in good outcomes and in small cases where outcomes are not what we wanted, steps taken. 
• Spelling remaining a barrier and an area for research. 
• Maths to be monitored for SEN learners.  Need to investigate their diet and data. 
• Writing intervention beginning to influence class practice. 
• Need to monitor the diet of writing in class and how next steps in panning match current attainment and next steps needed. 
• Writers Wheel has had a very positive impact on vulnerable learners 
• Need to consider differentiation to ensure children are using the most appropriate wheel 
• Pre teaching in maths to support children who may have difficulty accessing  
• EYFS – regular JWM with parents having a positive impact 
• Deployment of TAs changed to provide better support for our pupils with SEND  
 

Next Steps 
• Ensure Provision is appropriate for the children who enter school with particularly low baseline 

EYFS 
PROVISION 
Maths Number 
To improve number 
skills by making secure 
links with C&L.  

For children to succeed in mathematics, a number of brain functions need to work together. Children must be able to use memory to recall rules and 
formulas and recognise patterns; use language to understand vocabulary, instructions, and explain their thinking; and use sequential ordering to solve 
multi-step problems and use procedures.  Specific emphasis has been placed on developing children’s C&L to enable them to improve their number skills. 
In particular, staff have been focussing on the need for children to understand and regularly use colour, number and time related words, to be able to ask 
and answer questions and respond in longer sentences  

 
 

YEAR 1 
Boys who did not 
achieve ELG in writing.  
 
 

• Pre teach has been centred around introducing new vocabulary and introducing stories to children earlier to allow them more time to remember 
and read text with an adult. This has allowed small group discussion and has raised children’s confidence when a new text has been introduced to 
the other children.  

• T4W has been a focus in Year 1 with the use of the Pie Corbett resources. Children have learnt stories and innovated them. This has continued to 
be very successful. Children are using a greater range of vocabulary in their writing and story making words e.g. after that, suddenly, just then are 
being used more and more. This is helping children to structure writing and ensure sentences flow on from each other which is a Year 1 objective.  

• Assembly time is used for intervention. The focus up until now has been maths. We are now working with MK to following up reading intervention 
with a writing session linked to the book the children read with MK. This was very successful last year. 

• Colour semantics to support individual EAL children. 
• Sound mats and key words mats that children use have been updated. The introduction of the writer’s wheel is beginning to work well.  
• Children are encourage to write during explore.  This is working well and having a positive impact.  
• Home writing packs are being put together which children take home and the parents can support with writing.  



YEAR 2 
To ensure children who 
only attained Y1 Mid in 
writing and Maths close 
gaps in their learning. 
 

• Pre-teach has been focussed in assembly times to introduce new genres and new maths concepts to L/A children and SEN. Mrs Cates supports Mr 
Monk’s group as a bespoke number intervention due to data from 1st class at number as this finished end of Autumn Term 

• Topic vocabulary is pre taught by TA’s in small groups i.e Great Fire of London words. This has been supported by Mrs Whitehorn 
• Teachers are aware of 1st class at number and have discussed with Karen Oldring 
• Mrs Cates feeds back to Teacher’s on a weekly basis and keeps records. 
• Teachers support TA’s to look at GEP’s and decide next steps in relation to children’s progress in the classroom independently 
• Sound mats have been updated and key word mats are in the process of being put into year 1 and year 2. The writer’s wheel has been introduced 

and is working well 
• Phase Leader meeting to talk about progress is ongoing. Phase Leader met with Jo to look at data and priorities for focus children 
• Phase leader has recently completed a scrutiny of English books across the phase and last term a scrutiny of topic books. This has led to 

improvements in presentation and clear expectations for feedback and marking 
• TA’s are using Intervention strategies in the classroom and this is monitored by Karen Oldring and Miss Ware. 

 
YEAR 3 AND 4 
Writing in KS2  
To raise the attainment 
and close the gap in 
between boys and girls 
 

• Planning scrutiny taken place in year 3 to ensure consistency and skills are being taught.  
• Marking and Feedback scrutiny – BC chose boys in both year groups to ensure marking and feedback is accurate and consistent with the school’s 

policy. 
• Boys working below ARE in Year 3 are making expected progress.  
• Boys working below ARE in Year 4 are making expected progress.  

 
Staff Development 
Improve the 
effectiveness of Midday 
Supervisor engagement 
at lunchtime 

• Lunchtime Supervisor Meetings take place regularly and the standing agenda items include: Safeguarding reminders, Prevent, Staffing Update, Health 
and Safety, Feedback from School Council and SDP Priority which relates directly to their role. Lunchtime staff have been asked how we can best 
support them in the areas identified but ideas were not really forthcoming. Staff have since identified that they would like further first aid training and 
would like to have strategies to ensure the children listen to them, eg) when the hall is getting noisy. Manual Handling Training has been identified.  

 
Leadership 
Develop the skills of new 
leaders to bring about 
improvements to the 
quality of teaching 

• JDP began a process of developing the new role of Phase Leaders to leadership strengths, challenges, reflections and areas for development in a 
coaching approach against a leadership competency framework. Phase Leaders were given the framework to self-assess against. 

• Areas to be assessed included Communication, Child and Parent focus, Delivering results, Developing others, Integrity and Ethical management, 
Motivation, Resilience, Relationship Building, Team Working 

• Leadership development began with a request for staff to self-evaluate their skills in readiness for coaching but soon after this began, unexpected 
changes to staffing and an imminent maternity leave meant that this piece of work was not going to be of benefit to the school in the long term.  
• Priorities changed to ensure recruitment to teaching posts and recruitment to senior posts to cover Maternity Leave and a vacancy. 
• The team worked effectively in the absence of the Head, Deputy and Assistant Headteacher – this was a developmental opportunity for Phase 

Leaders to appreciate the demands made of senior colleagues in a typical school day. 
• Phase Leader Logs provide a helpful overview of Leadership work being  

 
Senior Leadership Development was achieved through engagement with the CBft Inspiring Leadership Conference – this was an opportunity to work more 
closely as a strategic team and begin planning for the new academic year and a new way of working, with streamlined structure 
 
Middle Leader was supported to achieve NPQML. His evaluation was that he developed confidence and has practised more active listening and being 
more flexible. He completed modules on 

• Leading Change for Improvement,  
• Leading Teaching,  
• Managing Systems and Processes 

 
Behaviour and Safety 
 

Parent Focus Group – Raising awareness 
 

• The group looked at the logos and discussed them. Most were known except Snapchat and some of the age restriction logos for video games.  



To embed the E-Safety 
curriculum  
 

 

• SH and BC explained about Snapchat and highlighted some of the problems that can come up e.g. anyone can send any image without it being 
vetted.  

• It was discussed that this app was used more by Middle and Upper school children but that it is still important to know about. 
• The conversation then turned to the age restriction logos for video games. Some parents were unaware that there were aged 7 and aged 3 

restrictions for some games. 
• The discussion then went on to talk about games such as ‘Call of Duty’ which are rated 18 and above. We talked about how children have heard of 

these games and that some parents knew of other parents who let their children play these games or that children had seen their older siblings 
play these games. 

• Some parents were unsure about what Minecraft was and what the children did when playing. We talked about the benefits of the game as well as 
the elements that can become dangerous such as chatting to strangers when online. SH group also talked about Facebook and the pros and cons 
to that. Pros begin the communication between distant friends. Cons being strangers and images shared. It was discussed that at this school age it 
would not be appropriate to have Facebook and that many parents felt their children would need to be teenagers before having an account. 

• The parents said they know if they asked their children they would be able to say what they should do but thought their children would push it 
until possibly something bad did happen.  

• SH shared some of the messages highlighted by the police officer who came in to speak to each year group: Flag it, Block it, Zip it. SH emphasised 
that this is the strong message presented to all the children in each year group. 

• SH asked if there were any further questions or information the parents needed from the school. 
• All parents said they learnt lots from the session and appreciated our time. There were no questions.  
• E safety Champion training on May 2017 – attended by SH 
• SSCT have delivered their annual programme to the children who provided feedback of their learning to parents via newsletter  
• Staff Meeting 21.6.17 – SH 

 
Next Steps/ Action Plan: 

• Questionnaire for teachers to complete to assess their understanding on recent children’s video games. 
• Audit the E safety curriculum and provision in line with SWGFL tool kit. 
• Review the E-Safety policy and procedure, in line with pyramid schools. 
• Carry out audit of Pupil’s awareness of e-safety. 

 
Collaboration 
To further develop 
collaborative 
opportunities within the 
Ferndown Pyramid 

 

• Work has be done on developing a set of principles for the partnership and a proposed structure, loosely based on DASP as a starting model, but 
revised by working party members 

• This structure was a mechanism to work together in a 4-19 all through arena, for common purpose, whilst at the same time protecting the autonomy 
of our individual schools at this stage, intervening only if necessary 

• The potential for this partnership to become a 3000+ pupil organisation is very appealing and could, long term, be an advantageous position to be in, 
when faced with decisions to convert to MAT 

• Work we are doing to firstly establish these core principles would be of great benefit going forward. 
• Verwood Schools may be interested to join this project. From a church school perspective it would be attractive to have more than one other school 

with VA status. 
• Partnership model seemed like the most appropriate first step towards future academisation, whenever the time comes. 
• We have quite a distinctive role of the consultative group in this model which would be this group who would be the driving force of any agreed 

partnership work 
• Specific elements of school improvement across the partnership could be determined by analysis of data at a partnership level. 
• Schools would have their own strategic SDP with at least one common Partnership focus. 
• We are working towards an official launch of the partnership in September 2017. 
• Discussions around per pupil levy and fund holding can be had at a later date. 
• Headteachers agreed to share Headline Data in September 2017 to support discussions around common areas for improvement 
 

 



 

Ferndown First School 

Headline Data for 2016-17 

NOR 298 Boys 

159 

Girls 

139 

PP 

12% 

SEND 

14% 

EHC 

1% 

EAL 

3% 

LAC 

0.7% 

 

 
Year Group Specific 

 

Reading Writing Mathematics 

W M E W M E W M E 

Reception 85% achieving GLD (71%)* 13 87 20 13 87 8 12 88 25 

Year 1 89% achieving Phonics (81%)* 13 87 35 23 77 23 18 82 27 

Year 2 
50% achieving recheck (6) 

 
12 88 33 17 83 25 18 82 23 

 Emerging National  75.5 25.2  68.2 15.6  75.1 20.5 

 Dorset  75.5 24.3  66.9 15.2  74.4 18.6 

Year 3  14 86 24 30 70 14 17 83 14 

Year 4  21 79 27 38 62 10 27 73 13 

 KS2 National Year 6  71 25  76 18  75 23 

 KS2 Dorset Year 6  73 27  71 15  72 20 

 Top 25% Not London  74 27  77 19  76 23 



 

RATIONALE for SDP 2017-18 
 
Each year we produce a development plan based on analysis of the School’s needs, strengths and weaknesses as identified by our own monitoring, assessment and evaluation 
systems, as well as inspections and the Local Authority. The School Development Plan contains the long term priorities and ambitions, which the school wishes to work towards, and 
also short term actions which will ensure that the long term priorities are achieved.  
 
The spelling and handwriting areas on the 2016-2017 SDP arose out of the schools own monitoring as well as the OFSTED inspection from May 2016.  The development in this area 
of English was not as quick as anticipated, in part due to other priorities. In this new two year cycle, there is a need to further develop the whole school approach to spelling as soon 
as possible so that the impact on children’s writing is maximised is important. Liaison with pyramid schools is taking place to support this work.  
 
As the INSPIRE MATHS initiative moves into its second year of implementation all teachers and middle leaders will need to embrace and fully commit to this change. As a high 
turnover of staff September, a CPD programme will need to be in place for INSET The gains in maths articulated by the Headteacher especially in years 1 and 2 are mirrored by the 
data in this area. Years 3 and 4 have a harder task due to gaps in content. As year groups move up the school they will build upon past attainments and improve further. 
 
Improving the presentation of their work is important for children and handwriting is an important skill to improve.  The acquisition of improved spelling strategies should also 
improve the quality of children’s writing. With the systems of monitoring and evaluation that the school has, once these new strategies are introduced there should be some quick 
gains in their English attainment. 
 
Assessment 
Changes to the National Curriculum and associated assessment frameworks have required a substantial change in the way we assess and track progress. Despite making a 
determined effort to adapt to the new requirements, confusion at a national level has led to inconsistencies in approaches. The requirement to make a secure fit judgement has 
made it difficult for children transitioning between curriculums to achieve ARE and staff need support to secure their judgements and be fully conversant with the expectations at 
the end of each year. The use of SPTO to record attainment against large sets of quite ambiguous objectives was making assessment unmanageable. In common with many other 
schools, we have identified the need to streamline our assessment framework and link the nationally recognised KPIs to our medium-term planning. This will make the process of 
assessment towards end of year expectations clearer and systematic. Teachers will assess what they have taught and build a more accurate picture of a child’s achievements. 
 
Consistency - Teaching and Learning 
It is especially important to analyse why our school results are so good and embed those strategies that make them so. It will also support the many new staff in their induction into 
Ferndown First School. There has been a relatively high turnover of teaching staff at the beginning of the academic year and whilst this has provided an exciting opportunity to 
recruit new, enthusiastic teachers to our school, the priority must be to ensure our successful systems are maintained and outcomes for pupils remain high. Ensuring consistency in 
approaches to teaching, learning and assessment will be essential. 
 
Our school development plan for 2017-19 reflects the school’s determination to continue to improve and addresses the areas identified at inspection in May 2016, whilst being 
practical about what can be realistically achieved that will be sustainable. 
 

Strategic 
Priorities  

Actions Success Criteria Training and 
Resources 

Timescale 

Objective 1 
To maximise the achievement of all groups of pupils, regardless of barriers, to achieve the highest possible outcomes, 
through the provision of high quality, engaging, challenge curriculum, coupled with effective, bespoke support in the 
classroom and through interventions  
Improve pupil experiences and 
promote their aspirations by 
developing an inspirational and 
creative workforce with evident 

  Teachers demonstrate intelligent creativity, 
a variety of skill and high level of 
knowledge, through their work in the 

  



passion and enthusiasm for 
learning 

classroom and beyond, which in turn, 
inspires pupils and colleagues. 

 Teachers bring their topic alive by 
constantly referring to current events and 
how knowledge of the subject enables 
better understanding of the world we live 
in. They show its relevance. 

 Staff demonstrate enthusiasm and passion, 
for their teaching and their subject and 
bring a range of other interests 

 Inspirational teachers always set high 
standards who bring the best out in their 
pupils through the positive relationships 
which they nurture with every child in their 
class. 

To use the Learning Challenge 
Curriculum Framework to 
secure planning approaches 
which provide opportunity for 
the development of mastery 
and deeper mastery across the 
curriculum 

 Teachers check prior learning accurately and check 
pupils’ understanding and retention of key skills 
and knowledge after learning activities have taken 
place. 

 Pre-Learning tasks ensure that learners are directly 
involved in the planning process.  

 Well planned pre-learning tasks should help to 
bring out what learners already know; what 
misconceptions they may have and what really 
interests them. 

 Teachers take account of the outcomes from pre-
learning tasks to plan the subsidiary learning 
challenges for each major area of study. 

 Time for learners to reflect or review their learning 
is central to the whole process so the final learning 
challenge is handed over for learners to reflect on 
their learning. ( Post learning) 

 Opportunities are created to present their learning 
back to the rest of the class making the most of 
their oracy and ICT skills to do so.  

 The school’s curriculum promotes and 
sustains a thirst for knowledge and a love 
of learning 

 Differentiated planning shows effective 
provision for pupils working at deeper level 
of mastery across the curriculum 

 Regular work scrutiny shows impact of 
taught curriculum on development of 
mastery skills. 

  

To ensure provision for more 
able learners enables these 
pupils to extend from being 
secure against age related 
expectations (ARE) to working 
at a deeper mastery level (DM) 
across a breadth of content. 

 Evaluate provision for more able learners.  
 Identify where and how it could be further 

improved and take relevant actions.  
 Re-evaluate task design to ensure that tasks allow 

for deeper mastery skills / thinking from pupils 
across the full range in each class. 

 An increasing proportion of children over 
time are achieving securely at ARE and an 
increasing proportion are reaching deeper 
mastery level;  

 This is maximised across all year groups 
 Levels of engagement and challenge 

remain high. 

  

Ensure that whole class 
teaching promotes good or 
better progress of all pupils, 
including those pupils who are 
disadvantaged or vulnerable 

 Increase whole-school capacity for intervention and 
support in core areas of the curriculum.  

 Teaching staff to show, through planning, how and 
why additional intervention time is targeted.  

 Teaching staff to track the progress of key groups 
and individuals and to adjust provision in the light 
of progress data over time.  

 Pupils in key groups make accelerated 
progress and gaps close over time. 

 Provision maps for all pupils in this 
category indicate how support is targeted.  

  



 Teaching staff to monitor closely progress of all PP 
pupils and ensure that barriers to learning are 
removed 

To secure the most effective 
possible support for all SEND 
pupils in order that they 
achieve well 

 To work closely and proactively with colleagues 
internally and externally to share resources and 
expertise, identifying and addressing training needs 
secure ongoing improvement 

 To review effectiveness of provision for pupils in all 
SEND categories with focus on categories which are 
of high and growing incidence in school 

 SEND pupils at Ferndown First School make 
accelerated progress wherever possible.  

 Provision for pupils in all SEND categories is 
as effective as possible 

 Class teachers demonstrate a greater 
understanding of their responsibility to 
promote good outcomes for pupils 
regardless of their SEND 

  

To raise self-awareness and 
self-esteem of pupils through 
extended offer of Forest 
Schools sessions  
 

 Employ Forest School instructor  
 Programme series of sessions initially in Key stage 2 
 Explore further opportunities for outdoor learning 

experiences throughout the curriculum and links 
with other outside agencies 

 Raise self-awareness and self-esteem in 
participants.  

 Regular Forest School sessions take place in 
school outdoor environment 

  

Objective 2 
To establish a secure, accurate and informative whole school assessment framework, which enables progress and 
attainment across the school to be reliably measured and evaluated. 
To establish a secure and 
accurate whole school 
Assessment framework which 
enables progress and 
attainment across the school to 
be reliably measured and 
evaluated. 

 Teaching staff to use new assessment framework 
for Reading, Writing and Maths 

 To adjust planning in the light of assessment 
information gathered.  

 To fully cover the breadth of curriculum subjects 
over time, enabling accurate assessment of noncore 
subjects.  

 To evaluate the effectiveness of assessment criteria 
as the process develops. 

 Assessment framework effectively informs 
planning. 

 Progress against ARE can be effectively 
evaluated as the year progresses. 

 
 

 
 
 

  

To ensure the accuracy, 
consistency and reliability of 
assessment judgements against 
ARE. 
 
 

 In-house moderation of core subjects  
 Termly moderation with local first and middle 

school colleagues 

 Judgements are consistent and accurate.  
 There is validation of school judgements 

through moderation by partnership 
colleagues and through local authority 
moderation 

 Y4/Y5 judgements prior to transition points 
are agreed and validated. 

  

To create a bespoke, simple 
and effective tool as the 
principal means of tracking and 
measuring pupil progress 
across the school, in line with 
guidance from Ofsted advisor 
 

 Ensure pupil database is fully transferred from 
existing systems and is accurate.  

 Launch with teaching staff and ensure they are able 
to use in house designed software to enter data for 
core subjects at key points.  

 Begin using to track progress towards ARE and 
beyond in RWM 

 Determine if there is a role for SPTO as a repository 
for data, to be used as a more sophisticated 
analysis tool to analyse the progress of key groups. 

 
 

 SLT and teaching staff are able to readily 
track progress at whole class, group and 
individual level, identifying pupils who may 
require additional or different provision as 
the year progresses and tracking key 
groups effectively.  

 SLT and teaching staff are able to quantify 
progress using simple tracking points 
system 

 

  



Objective 3 
To maximise achievement in English by ensuring that pupils develop secure, age appropriate skills in spelling and 
handwriting 
2017-18 
Ensure that planning, teaching 
and assessment of spelling, 
addresses all NC requirements. 
 
2018-19 
Ensure that planning, teaching 
and assessment of grammar 
and punctuation addresses all 
NC requirements. 
 

 Ensure all staff have a thorough understanding of 
the cumulative nature of spelling within the English 
curriculum.  

 Use Focus English Planning tool to devise a 
progression of skills which informs a bespoke 
assessment framework 

 SLT to prioritise spelling as a school monitoring 
focus in Spring 18 

 FGB to undertake Writing Learning walk as part of 
monitoring process 
 

 The proportion of pupils in all NC year 
groups working at and above age-related 
expectations in English will be maximised, 
as evidenced through tracking data.  

 Most pupils will meet or exceed age 
appropriate expectations in spelling 

 A systematic approach to the teaching of 
English will secure pupils’ understanding 
and enable them to use and apply this 
understanding in written English across the 
curriculum 
 

  

Review and monitor 
handwriting, presentation 
ensuring expectations are 
consistently high 

 Restate expectations at the beginning of the 
academic year and monitor consistency 

 Plan opportunities to raise awareness of 
expectations for parents and share examples of 
standards expected  

 Book scrutiny shows clearer expectations 
being applied  

 Pupils’ work is of a high standard and is 
maintained across subjects 
 
 

  

Objective 4 
To maximise achievement in Maths by ensuring that pupils develop secure, age appropriate skills through the continued 
implementation of the Singapore Maths approach via ‘Inspire’ 
Ensure ongoing CPD support 
for class teachers to ensure 
high quality teaching and 
learning in mathematics 
 
 
 

 School will prioritise professional discussion and 
reflection through active participation in the TRG 
CPD programme.  

  

 CPD impacts positively on quality and 
delivery across the school. 

 Pupils at all levels make expected or better 
progress in mathematics over time. 

 Differentiation is effective and there are 
sufficient ‘greater depth’ learning 
opportunities. 

  

To further improve pupil 
achievement in mathematics 
through the continued 
implementation of the 
Singapore Maths approach via 
‘Inspire’ 
 
 

 Inspire maths guided sessions promote discussion 
and exploration, with a strong emphasis on 
mathematical language, speaking in full sentences, 
and reasoning (by children consistently being 
required to explain how they know).   

 Inspire maths guided sessions include specific 
questions, which draw out children’s understanding 
and identify and misconceptions immediately.  

 SLT to prioritise mathematics as school monitoring 
focus in Autumn   

 FGB to undertake mathematics learning walk/s as 
part of monitoring process. 
 

 The proportion of pupils in all NC year 
groups working at and above age-related 
expectations in mathematics will be 
maximised, as evidenced through tracking 
data.  

 Pupils’ engagement with and enjoyment of 
mathematics will be maximised, as 
evidenced through baseline and end of year 
pupil surveys.  

 Pupils at risk of making less than expected 
progress will be quickly identified and 
support and intervention put in place  

 Effective leadership of this initiative will 
result in successful outcomes in all year 
groups.  

  



 Support and CPD will be targeted to meet 
identified needs across the school.   

 Accurate assessment in mathematics will 
inform teacher judgements throughout the 
year and inform planning for ‘next steps’ 
learning 

Objective 5 
Improve attendance to above the national average  
Improve attendance to above 
the national average  
 

 Revise Attendance Policy in consultation with 
Governors and other local schools 

 Communicate new policy to parents and other 
stakeholders 

 Discourage holidays in term time through the use 
of FPN 

 Carefully monitor attendance of disadvantaged 
pupils to ensure attendance improves and matches 
overall school attendance 

 Overall attendance improves to at least 
97% 

 Persistent absenteeism reduces 
 Attainment gap between disadvantaged 

and non-disadvantaged closes 
  

  

Objective 6 
Leadership – To support all colleagues to understand and implement well established and effective school systems 
ensuring a consistent approach to teaching, learning and assessment and maintaining very good outcomes for pupils 
To ensure a consistent 
approach to teaching, learning 
and assessment and 
maintaining very good 
outcomes for pupils 

   In-school staff development opportunities 
as well as access to local CPD is carefully 
planned to meet needs. 

 Teachers develop as effective practitioners 
through the use of modelling, coaching, 
mentoring and regular dialogue in ways 
which are informed by pupil feedback and 
pupil results. 

 Learning is of a consistently high quality  

  

 


