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Pupil premium strategy statement – Ferndown First 
School 

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 348 

Proportion (%) of pupil premium eligible pupils 18.9% (66 children) 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2025/26 to 2028/29 

Date this statement was published Dec 2025 

Date on which it will be reviewed July 2026 

Statement authorised by Sean Watts 

Headteacher 

Pupil premium lead Tracey Piddock 

Class Teacher and Lead 
for Disadvantaged Pupils 

Governor / Trustee lead Sarah Rogers, Lead for 
Disadvantaged Pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £95,445 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£3586 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£99,031 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Ferndown First School it is our aim that all pupils, irrespective of their background or 

the challenges they face, make good progress and achieve their full potential. We want to 

ensure our pupils are not disadvantaged because of their socioeconomic context.  

We believe that the highest possible standards can only be achieved by having the high-

est expectations of our learners. We recognise that disadvantaged children can face a 

wide range of barriers which may impact on their learning. Implicit in the intended out-

comes detailed below, is the intention that non-disadvantaged pupils’ attainment will be 

sustained and improved alongside progress for their disadvantaged peers. 

 

Our ultimate objectives are:  

 

• Through high quality teaching and targeted support ensure that the attainment gap 

between disadvantaged and non-disadvantaged pupils is narrowed.  

• For all disadvantaged pupils in school to make or exceed nationally expected 

progress rates.  

• To support our children’s health and wellbeing to enable them to access learning 

at an appropriate level.  

• Ensure ALL pupils can read fluently and with good understanding to enable them 

to access the breadth of the curriculum.  

• Develop confidence in their ability to communicate effectively in a wide range of 

contexts.  

• Enable pupils to look after their social and emotional wellbeing and to develop 

resilience.  

• Access a wide range of opportunities to develop their knowledge and 

understanding of the world.  

When making decisions about using Pupil Premium funding it is important to consider the 

context of the school and the subsequent challenges faced. This is alongside research 

conducted by the EEF. Common barriers to learning for disadvantaged children can be: 

less support at home, weak language and communication skills, lack of confidence, more 

frequent behaviour difficulties and attendance and punctuality issues. There may also be 

complex family situations that prevent children from flourishing. The challenges are var-

ied and there is no “one size fits all”.  

 

We believe that Quality First Teaching is at the heart of everything we do for all children 

we aim to do this through:  
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• Adopting a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can achieve. 

• Ensuring that teaching and learning opportunities meet the needs of all the pupils 

and disadvantaged pupils are challenged in their learning.  

• Recognising that not all pupils who receive free school meals will be socially 

disadvantaged.  

• Recognising that not all pupils who are socially disadvantaged are registered or 

qualify for free school meals.  

• Providing teachers with high quality CPD to ensure that pupils access effective 

quality first teaching.  

• Equipping teachers with the skills to identify children’s barriers and ensure short 

term goals for the pupils to experience success and not failure.  

• Supporting teachers to act early to intervene at the point need is identified. 

• Providing targeted intervention and support to quickly address identified gaps in 

learning, including the use of small group work, 1:1 tuition etc.  

• Ensuring disadvantaged pupils have access to rich and broad opportunities across 

and beyond the curriculum. Focus on both academic attainment, wellbeing, and 

personal development. 

• Raising aspirations and expectations through the curriculum we offer in school.  

• Championing good attendance and behaviour through a whole school ethos.  

• Using EEF research to ensure that we adopt a tiered approach to PP spending 

allowing us to improve teaching, target interventions and remove barriers to 

learning.  

• Supporting pupils’ transitions through every phase from preschool to first to middle 

school.  

• Targeting funding to ensure that all pupils have access to trips, residential, 

firsthand learning experiences.  

This is not an exhaustive list, and strategies will change and develop based on the needs 

of individuals. We use our knowledge of pupils and families to identify pupils we consider 

need extra support and reserve the right to allocate the Pupil Premium funding to support 

any pupil or groups of pupils the school has legitimately identified as being socially disad-

vantaged.  

We will ensure that effective teaching, learning and assessment meets the needs of all 

pupils through the rigorous analysis of data. Class teachers will identify through the class 

pupil premium plan specific intervention and support for individual pupils which will be re-

viewed at least half termly. Alongside academic support, we will ensure that those pupils 

who have social, emotional and mental health needs will access high quality provision 

from appropriately trained adults.  

 
At Ferndown First school we target the use of Pupil Premium Grant funding to ensure 

that our disadvantaged pupils receive the highest quality of education to enable them to 

become active, socially responsible citizens of the future.  
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among many 
disadvantaged pupils. These are evident from Reception through to KS2 
and in general, are more prevalent among our disadvantaged pupils 
than their peers. Our local Speech and Language Therapist has advised 
that we are the school in East Dorset with the most SALT referrals and 
support in place. 

2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics, 
reading, writing and mathematics than their peers.  

3 Local pre-schools are facing difficulties with toilet training, attention, 
concentration and behaviour. They also report it being increasingly 
difficult to secure support through the speech and language and portage 
services. These challenges impact on the school-readiness of the EYFS 
children transitioning to us each September. 

4 Teacher referrals for support have shown a continuing upward trend. 
Disadvantaged children across the school continue to require ongoing 
support with social, emotional and mental health difficulties. This is 
achieved through ELSA interventions, social skills groups and external 
resources such as the MHST. 

5 Our observations and discussions with pupils and families show that an 
increasing number of families require support with parenting. An 
increasing number of parents are reporting struggles with behaviour 
management at home. This is occurring both where school sees similar 
behaviour and where school has not observed any behavioural needs. 

6 Good attendance remains a challenge. Whilst our overall attendance for 
24-25 was 94.1% (national 94.8%) attendance for disadvantaged pupils 
and those with SEN was low.  

In the academic year 2024-25, attendance for disadvantaged pupils was 
88.86%, compared to 95.09% for non-disadvantaged pupils. In the 
academic year 2023-24, attendance for disadvantaged pupils was 
91.54%, compared to 94.85% for non-disadvantaged pupils, showing 
that the gap has widened significantly over the last two years with 
attendance improving for non-disadvantaged pupils while it is becoming 
worse for disadvantaged pupils. This is also lower than at least a 
quarter of similar schools according to the ISDR attendance report. 

In 2024-25, 36 pupils were persistently absent with attendance below 
90%. 15 of these pupils who were persistently absent were eligible for 
pupil premium.  
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7 Some disadvantaged families report that travel to school is a direct 
challenge to their children’s attendance. This can be due to the cost or 
availability of buses, or difficulties that families face in maintaining their 
cars. The average distance that our disadvantaged pupils have to travel 
to school is 2.65 miles. 

8 There is a high correlation between children from disadvantaged 
backgrounds and children with SEND. There are 7 of our pupils who 
have been approved for specialist provision, but no suitable spaces are 
available. 

9 Whilst Ferndown First School is officially a two from entry school, the 
Local Authority asks us to run an additional intake class each year should 
there be a need for more places to be offered. This does pose some 
challenges as we often have space available in each year groups and we 
have children joining us through the year.  

In the academic year 2024-25 we had 34 pupils join mid-year and 21% of 
these pupils were disadvantaged.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and 
vocabulary among disadvantaged pupils.  

Assessments and observations indicate 
significantly improved oral language 
among disadvantaged pupils. This is 
evident when triangulated with other 
sources of evidence, including 
engagement in lessons, book scrutiny 
and ongoing formative assessment. 

Improving oracy is a focus on the current 
SDP. 

Improved reading attainment among 
disadvantaged pupils.  

By 2026/27 PP children will attain in line 
with either EYFS, KS1 or KS2 national 
reading attainment for Pupils eligible for 
PP funding. Across the school, the gap 
between PP and non-PP children will 
narrow through raised PP attainment. 

Improved writing attainment among 
disadvantaged pupils 

By 2026/27 PP children will attain in line 
with either EYFS, KS1 or KS2 national 
writing attainment for Pupils eligible for 
PP funding. Across the school, the gap 
between PP and non-PP children will 
narrow through raised PP attainment. 
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Improved mathematical attainment among 

disadvantaged pupils 

 

By 2026/27 PP children will attain in line 
with either EYFS, KS1 or KS2 
mathematics attainment for Pupils eligible 
for PP funding. Across the school. The 
gap between PP and non-PP children will 
narrow through raised PP attainment. 

 

To achieve and sustain improved 
wellbeing for all pupils in our school, 
particularly our disadvantaged pupils. 

Sustained high levels of wellbeing from 
2026/27 demonstrated by: 

• Quicker referrals to internal 
interventions or outside support 
such as the MHST. 

• Goals of wellbeing interventions 
being achieved. 

• A reduction in the number of 
parents awaiting referral to or 
space on a parenting course such 
as Incredible Years.      

This is an area of focus on our SDP this 
year. 

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2026/27 
demonstrated by: 

• the overall attendance rate for all 
pupils being 97%. 

• The attendance for disadvantaged 
children to be at least 94%. 

• A reduction in the number of 
disadvantaged pupils being 
persistently absent.  

Raising attendance is a focus area of our 
current SDP. 

To improve the personal development of 
disadvantaged children and increase their 
engagement and enjoyment of school.  

Children will have access to personal 
development opportunities such as 
positions of leadership and responsibility 
within their year group, a wide extra-
curricular offer and a carefully planned 
and sequenced progression of school 
trips and visits that are partially funded. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £13,588.97 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of 

standardised 

diagnostic 

assessments such as 

NFER. 

Training for staff to 

ensure assessments 

are interpreted and 

administered correctly. 

 

Standardised tests can provide 

reliable insights into the specific 

strengths and weaknesses of each 

pupil to help ensure they receive the 

correct additional support through 

interventions or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

2, 8, 9  

Specialist Speech and 

Language Teacher to 

lead provision for oral 

language across the 

school and to train 

staff on how to 

support children with 

speech and language 

needs. Ongoing 

management and 

training related to the 

purchased schemes 

‘Language Link’ and 

‘Speech Link.’ 

There is a strong evidence base that 

suggests oral language interventions 

are inexpensive to implement with 

high impacts on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment 
Foundation | EEF 

1 

Purchase of resources 

to support the teaching 

of a DfE approved 

phonics scheme 

(Essential Letters and 

Sounds) and for staff 

to work with the 

Phonics approaches have a strong 

evidence base that indicates a 

positive impact on the accuracy of 

word reading (though not 

necessarily comprehension), 

particularly for disadvantaged pupils:  

2, 8, 9 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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Ramsbury English hub 

to improve the delivery 

of phonics. 

Phonics | Toolkit Strand | Education 

Endowment Foundation | EEF 

Support children as 

they transition from 

pre-school to EYFS 

and from Year 4 to 

Middle School. Ensure 

disadvantaged children 

and families receive 

additional transition 

support and visits to 

their new setting as 

well as learning 

resources ahead of 

their entry to school. 

The EEF recognises that both 

transition across schools and across 

phases can be a delicate time for 

children, where extra support can 

benefit them to settle and make 

quicker progress. 

 

1, 2, 3, 4, 5, 7, 8, 9  

Whole school CPD 

sessions and INSET 

day focusing on 

understanding ASC. 

EBSA training for two 

members of staff 

Thrive apprenticeship 

for one member of 

staff. 

Specialist teacher 

training in dyslexia for 

one member of staff 

The EEF recommends that CPD is 

most effective when it is targeted to 

the contextual needs of the school. 

INSET and CPD sessions this year 

target areas which disadvantaged 

pupils will benefit from due to them 

being significant in the context of our 

school.   

All 

Maths subject leader 

working with the 

NCETM Jurassic 

Maths Hub to develop 

the mathematics 

curriculum and share 

maths CPD across the 

school 

 2 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £74,420.44 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional Teaching 

Assistants across 

the school lead 

Speech and 

Language 

interventions such as 

Speech Link, 

Language Link and 

SALT targets. 

 

Oral language interventions can have a 

positive impact on pupils’ language 

skills. Approaches that focus on 

speaking, listening and a combination of 

the two show positive impacts on 

attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

1, 2, 3, 8, 9 

Twice weekly reading 

intervention time 

across the school. 

 

Training and support 

for a team of 

reading volunteers. 

 

 

 

Tuition targeted at specific needs and 

knowledge gaps can be an effective 

method to support low attaining pupils 

or those falling behind, both one-to-one: 

One to one tuition | EEF 

(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

2 

Targeted 

interventions 

addressing specific 

gaps in learning for 

disadvantaged 

pupils as they arise 

e.g., Colourful 

Semantics, phonics, 

maths, spelling.  

  

 

EEF Evidence indicates that one to one 

tuition can be effective on average 

accelerating learning by approximately 

five additional months’ progress. Short, 

regular sessions (about 30 minutes, 3-5 

times a week) over a set period (6-12 

weeks) appear to result in optimum 

impact. Tracking evidence from the 

school has been used strategically to 

ensure that the most suitable and 

effective interventions are used in the 

school. 

2, 8 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Same day 

intervention and 

immediate focused 

marking for 

disadvantaged 

children identified as 

requiring additional 

support to make 

progress across the 

curriculum. 

 

EEF materials indicate that timely 

specific feedback upon which pupils can 

act as a means to improve their work has 

high impact (+8 months) for low cost. 

This can be in different forms including 

verbal and written. Same day 

intervention allows teachers and pupils to 

enact upon this feedback immediately, 

being ready for the next session. 

2, 8, 9 

Pre-teaching for 

disadvantaged 

children to learn 

vocabulary needed 

to access the 

curriculum. 

 

EEF materials indicate that small group 

tuition enables the teacher to focus 

exclusively on a small number of learners 

where needs can be more personalised 

and provided for. Pre teaching increases 

the children’s confidence to participate in 

sessions leading to greater collaboration 

and rehearsal of language. 

1, 2, 8, 9 

Two qualified 

ELSAs provide 

regular targeted 

emotional literacy 

support to children 

identified as 

requiring support 

with their social 

skills, emotional 

wellbeing, and 

mental health. 

 

SEL interventions in education are 

shown to improve SEL skills and are 

therefore likely to support 

disadvantaged pupils to understand and 

engage in healthy relationships with 

peers and emotional self-regulation, 

both of which may subsequently 

increase academic attainment. 

EEF Toolkit - Social and Emotional 

Learning 

4, 5, 6 

Provide phonics and 

maths home 

learning resource 

packs to 

disadvantaged 

children in EYFS 

and Year 1 

 

The EEF shows that pupils eligible for 

free school meals typically receive 

additional benefits from homework. 

However, surveys in England suggest 

that pupils from disadvantaged 

backgrounds are less likely to have 

access to resources needed for 

homework and may receive less parental 

support to complete homework and 

2, 3, 5, 8 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning%23:~:text=Technical%20Appendix-,What%20is%20it%3F,or%20cognitive%20elements%20of%20learning.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning%23:~:text=Technical%20Appendix-,What%20is%20it%3F,or%20cognitive%20elements%20of%20learning.
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develop effective learning habits. These 

difficulties may increase the gap in 

attainment for disadvantaged pupils. 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 21,862 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

School Support 

Worker to monitor 

attendance weekly 

and bring issues to the 

attendance leader’s 

attention. To work with 

specific families to 

increase attendance. 

 

Principles of good practice set out in 

the DfE’s Improving School 

Attendance advice. 

It is widely recognised that children 

need to be in school to access 

learning and make progress. 

Prolonged absence has wider impact 

on pupils such as lowering self-

esteem which in turn impact upon 

attainment and progress. 

 

4, 5, 6, 7, 9  

Run a Breakfast Club 

with free PP places 

This provides children the opportunity 
to eat a full meal close to the start of 
the school day and have a settled 
start in school before the majority of 
the children arrive. This not only 
supports their learning but impacts 
upon their attendance. Where 
appropriate, staff target additional 
reading and literacy support during 
this time. 

2, 4, 6, 8 

Implementation of 

pupil passports for 

children eligible for PP 

funding. Staff meeting 

and planning time for 

teachers to create 

these for individual 

pupils. 

 

It is widely recognised that putting 
disadvantaged children at the 
forefront of teachers’ minds when 
planning and marking is beneficial to 
their progress. Passports or profiles 
for these children will help to raise 
their profile and ensure all staff 
working with them are aware of their 
needs and barriers. 

All 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Uniform Grants  

 

This funding is to enable 
disadvantaged children to buy new 
uniform from the school shop. This 
impacts self-esteem and ensures all 
wear the correct uniform and feel 
part of the school community. 

4, 5 

Funding for school 

trips to enable 

disadvantaged pupils 

to attend. 

 

Disadvantaged children are less 
likely to have experienced the wider 
opportunities that their advantaged 
peers have and consequently have a 
cultural capital deficit. We want to 
ensure that cost is no barrier to our 
disadvantaged children, accessing 
school trips and wider opportunities. 

4, 5, 7 

Free school milk for 

disadvantaged 

children 

 

Providing free school milk has been 
shown to support the free school 
meals aims of enabling all children 
to have the same opportunities to 
learn and thrive, no matter where 
they grow up. The impact has been 
shown to last well into adulthood, 
with evidence linking FSM to 
improved educational attainment 
and a host of social, financial, and 
health benefits. 

2, 4, 6, 8 

Widen the school’s 

extra-curricular offer 

by offering a free or 

partially funded club 

per disadvantaged 

child every week. 

All teachers run one 

club for half a term 

(time in lieu): approx.  

The EEF states that pupils from 
disadvantaged backgrounds may be 
less likely to be able to benefit from 
sport clubs and other activities 
outside of school due to the 
associated financial costs. By 
providing activities free of charge, 
schools give pupils access to 
benefits and opportunities that might 
not otherwise be available to them. 

4, 5, 7 

 

Total budgeted cost: £109,871.41 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Last year was an unusual school year where we saw an influx of 34 pupils, 21% of 

whom were disadvantaged mid-year. We also now have 7 children (5 of which are 

disadvantaged) on role who have EHCPs with specialist settings approved but there 

are no available places for these pupils. 4 pupils who have been agreed specialist are 

in Year 2 

We have analysed the performance of our school’s disadvantaged pupils during the 

previous academic year, drawing on national assessment data and our own internal 

summative and formative assessments. To help us gauge the performance of our 

disadvantaged pupils we compared their results to those for non-disadvantaged pupils. 

EYFS Outcomes  

In EYFS our Speechlink assessments, interventions and whole class teaching 

addressed language gaps for disadvantaged pupils at all levels of attainment. Across 

the school the Speech Link and Language Link programmes were implemented to 

tailor speech and language support to each pupil based on their own needs identified 

by the initial assessment. The assessment information from these programmes has 

also been used as evidence to support referral to external professionals for speech and 

language needs where appropriate.  

 

45% of disadvantaged children within our school met a Good Level of Development 

compared to 51.3% of disadvantaged children nationally.  

 

Y1 Phonics Screening  

In Year 1 last year, 33% of disadvantaged children within our school achieved the 

expected standard in the Year 1 phonics check, compared to 67% Nationally. It is 

important to note that this cohort has 28% of children on the SEN register with 5 

children who have EHCPs and 4 children who are agreed specialist.  

Y2 Phonics Screening Retakes  

95% of pupil passed the phonics recheck by the end of Year 2. This is better than 89% 

of children nationally. 6 out of 8 disadvantaged pupil who took the recheck passed.  

This demonstrates the positive impact of the additional targeted support they received. 
Nevertheless, enhanced early intervention in phonics for Year 1 disadvantaged pupils 
will remain a priority to ensure gaps are closed at the earliest stage. 

 

Reading, Writing and Maths outcomes 

We aimed to improve reading and writing attainment among disadvantaged pupils. 

 



 

14 

 

In Summer 2025, 53% of disadvantaged children across the school achieved the 
expected standard or above in reading, compared to 75% of non-disadvantaged 
children. In writing, 42% of disadvantaged children achieved the expected standard or 
above, compared to 60% of non-disadvantaged children.  

In maths, 60% of disadvantaged children achieved the expected standard or above, 
compared to 80% of non-disadvantaged children.  

 

Based on all the information above, the academic performance of our disadvantaged 
pupils did not meet expectations and will continue to be a focus when we write our next 
three-year action plan. 

 

Year 4 Multiplication Check 

Average score for disadvantaged pupils was 21.4 compared to 19.3 nationally.  

Average score for disadvantaged pupils was 21.4 compared to 23 for non-
disadvantaged at Ferndown First School. 

 

Attendance  

We aimed for overall attendance of pupil premium children to improve and for the rate 

of persistent absence to decrease. In the academic year 2024-25, attendance for 

disadvantaged pupils was 88.86%, compared to 95.09% for non-disadvantaged pupils. 

This unfortunately represents a slight widening of the gap and drop in attendance. 

This is a long-term target, and we are still a way from achieving this. Our school 

support worker has worked closely with disadvantaged families to support them to 

improve attendance and to encourage them to engage with the local authority 

attendance officer through meeting and personalised attendance plans. 

Wider Opportunities  

We have made significant changes to our offering of extra-curricular activities this year 

to allow for more personal development opportunities for our pupils and to help improve 

pupil wellbeing. There are now a wider range of after school and lunchtime club 

available for free offered by staff within the school. Disadvantaged pupils are given 

priority at accessing this clubs and we have seen good uptake of these from our 

disadvantaged pupils. Our teachers led after school activities were accessed by 66% of 

our disadvantaged pupils last year. Our breakfast club has been funded for our 

disadvantaged pupils, and this has allowed more flexibility for parents to drop off their 

children at convenient times, and these pupils are being offered a meal at the start of 

their school day ensuring they are ready to learn. 

We have reviewed our strategy plan and made changes to how we intend to use some 
of our budget this academic year. The Further Information section below provides more 
details about our planning, implementation, and evaluation processes. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

  

  

 

 

 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence 

demonstrates this has significant benefits for pupils, particularly disadvantaged 

pupils.  

• utilising a DfE grant to train a senior mental health lead. The training we have 

selected will focus on the training needs identified through the online tool: to 

develop our understanding of our pupils’ needs, give pupils a voice in how we 

address wellbeing, and support more effective collaboration with parents. 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected. We also 

commissioned a pupil premium review to get an external perspective.  

We triangulated evidence from multiple sources of data including assessments, 

engagement in class book scrutiny, conversations with parents, pupils and teachers to 

identify the challenges faced by disadvantaged pupils. We also used the EEF’s families 

of schools database to view the performance of disadvantaged pupils in schools like 

ours and contacted schools with high-performing disadvantaged pupils to learn from 

their approach. 

We looked at several reports, studies and research papers about effective use of pupil 

premium, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage. We also looked at 

studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy, 

particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out 

which activities and approaches are likely to work in our school. We will continue to use 

it through the implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 
 
 
 
 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

